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Origin and Background of the Problem 
Student teaching, which was originally called "practice 
teaching," has been considered an important part of the 
teacher training program in this country from the beginning 
of the movement in America, to establish normal schools to 
prepare teachers for positions in the public schools. In 
the earlier stages of development, the requirement was ful­
filled by the vicarious method of "sitting-on-the-bleachers" 
1 
and watching others do the teaching. 
Meanwhile, the medical schools of the country secured 
enormous sums of money to extend their laboratory equipment 
for the observation of all forms of disease, and for demon­
stration of numerous and varied practical methods of treat­
ment. The relative emphasis placed upon the laboratory work 
for the prospective physician was increased correspondingly 
and every young man and woman, preparing for the practice of 
medicine, was given an opportunity, not only to observe and 
Identify the various forms of morbidity and to make applica­
tion of the numerous remedial discoveries, but also to en­
gage in elementary experimentation for the purpose of im­
proving practice. 
1. Mangrin L. Vernon, "Early Normal School Practices," 
Educational Administration and Supervision. Vol. XI 
(January, 1925), pp. 25-41. 
2 
In law schools, likewise, large sums of money were 
expended in providing laboratory facilities in library and 
moot court equipment to make the "case method" an effective 
means of instruction and training. So then, it was easily 
apparent to the casual observer that in most branches of 
professional education greatly increased emphasis was 
placed upon provisions for gaining practical experience and 
training, through some form of worthwhile laboratory work as 
distinct from attendance upon lectures or the completion of 
reading of assignments. 
Student teaching in a well-organized laboratory bears 
the same relationship to the acquisition of effeotive tech­
nique in the practice of medicine on the part of medical 
students. A teachers college, which gives up or minimizes 
this aspect of it3 work, would be like a medical sohool 
which has no clinical facilities. Such a medical sohool 
a 
could not exist under the standards of the American Medical 
Association, buch a teachers college would be little dif­
ferent from a liberal arts college. Teachers colleges 
which were members of the Horth Central Association gave 
recognition to the growing importance attached to student 
teaching as early as 1909. There was grave danger in the 
standardizing process going on under the Horth Central As­
sociation in 1916. If teachers colleges allowed themselves 
to be standardized by the Horth Central Association, they 
would have been in grave danger of losing their status as 
professional schools and of becoming liberal arts colleges, 
offering a small amount of professional work. 
1 
The American Association of Teachers Colleges, on the 
other hand, is the proper agency to set up and enforce 
standards for teachers colleges. This Association, realizing 
this very danger, adopted such standards as will place 
teachers colleges on the same academic and professional level 
as university undergraduate professional schools, 
In 1925 and 1926, flexible standards were adopted which 
made it possible for teacher training institutions to qualify 
2 
for standardization. The standards which had been most dif­
ficult to establish were those dealing with the training 
department and the practice teaching program. It was during 
this time that the American Association of Colleges required 
that its members shall provide student teaching facilities. 
When these facts were revealed concerning the status 
of teachers colleges and methods, Prairie View State Teachers 
3 
College, Prairie View, Texas, was far ahead by reason of the 
fact the Prairie View Training School, with some of the re­
quired facilities for student teaching had been in opera­
tion since 1916. 
On What Should Teachers Colleges Place Chief Emphasis 
-n Developing Higher Standards?" 1926 Yearbook. Ameri­
can Association of Teachers CollegeaTffaBhingfcon- h. ft. 
2. Walter L. Ludeman, "Certain Influences in Teachers Col-
„?* Standardization," Peabody Journal of Education. 
Vol. VIII (May, 1931), pp. 362 and 639. 
3. Ruth Ella lee, "The History of the Prairie View Training 
ftJlSi/??" X?W° 1946• Unpublished Masters ?hesSf 
Prairie View College, Prairie View, Texas. ' 
4 
Student teaching has merited national recognition from 
other organizations, as well. The National Society of Col* 
lege Teachers of Education, as far back as 1918, voted unani­
mously that student teaching is a valuable part of teacher 
training; and The Supervisors of Student Teaching is a na­
tional organization of recognized importance, devoted to the 
expansion and improvement of student teaching. 
In spite of the early importance attached to the teaoher 
training program, this study reveals some current difficul­
ties that are existing in colleges that defeat the original 
purpose for which the program was designed. As early as 
1927, Garrison made a summary of the psychological prin­
ciples underlying the validity of student teaching experience 
in a passage, which is frequently quotedt 
The training school was established to aid ^ 
in the training of teachers, and has always 
found its justification in the principle, 'We 
learn by doing.' In all fields of endeavor, it 
has been found through practioal experience that 
knowledge of right practices does not give skill 
in the performance of such practice. Still more 
significant is the fact that a thorough theoreti­
cal understanding of our beat educational theory, 
and practice does not insure that a person so 
trained will even attempt to put such knowledge 
into practice. 
The failure of college theory to function or to show mastery 
in a usable form, when the student begins practice teaching, 
is not necessarily due to poor teaching of the college 
1. Noble Lee Garrison, "Status and Work of the Training 
Supervisor (The Critic Teacher)," Teachers College Con­
tributions to Education. No, 280, New 1fork teachers 
College, Columbia University, New York, 1927, pp. 1-4. 
5 
courses. There are many reasons for it. One noticeable 
reason is the lack of integration, coordination and coopera­
tion on the part of the college teaching staff in the super­
vision of the teacher training program. It should be remem­
bered, however, that campus laboratory schools were origi­
nated to offset the inadequacy of theoretical courses by 
providing the opportunity for practical applications in 
classroom situations. The failure of members of the college 
teaching staff to visit their majors, to make certain that 
correct applications of principles are made, was recognized 
as a weakness in the student teaching program by any number 
of the persons checking the questionnaire used in the inves­
tigation. In instances where persons rated their student 
teaching program as superior, it was made clear that every 
member of the faculty was affiliated with the student 
teaching program to the extent that he was responsible for 
some phase of supervision, during the practice period of his 
majors. 
There are other inadequacies of the training school. 
These difficulties grow out of four principle causest 
1. the inadequacy of available laboratory schools; 2. the 
highly selected or atypical character of the students en­
rolled; 3. the location of laboratory schools; 4. the hours 
of laboratory school sessions. 
In his appraisal of the laboratory school for student 
teaching, Brown describes them in this manner; 
6 
In the teacher training institutions, labora­
tory school groups are anything but representative 
of the soeial composition of the student popu­
lation in our public schools and of the grades 
for which teachers are to be trained.-1-
If student teaching is to achieve its purposes, the lab­
oratory school must be to all intents and purposes, a typical 
neighborhood public school. Henry J. Otto, in the study of 
1945 of training schools used by teachers colleges, found 
that efforts are being made continuously by those teacher 
institutions to make their training schools more typical of 
the public schools. 
Like the training schools of a greater number of teachers 
colleges, the Prairie View Training School was built in 1916, 3 
when professional educators were pioneering in the student 
teaching program. Originally, the character of the school 
was rather atypical. A practical solution to the problem 
of inadequate facilities for student teaching was met at 
this institution in 1938-1939. It was some time during this 
school term that Anne C. Preston entered into some working 
arrangements with public school authorities of the Waller Dis­
trict for practice teaching as distinct from observation in an 
1. H. A. Brown, "Some Next Steps in Establishing Standards 
for Teachers Colleges," Elementary School Journal. Vol. 
XXV (November, 1934), pp. 211-216. 
2. Henry J. Otto, "Organizational and Administrative Prac­
tices in Elementary Schools in the United States," Publi­
cation No. 4544. (Austin, Texas: University of Texas.) 
3. Cee, o£. cit., p. 3. 
7 
off-campus situation. Anne Preston was employed at that time 
by Prairie View State College as professor of rural eduoafcion, 
and worked jointly with the Texas State Department of Educa­
tion, as part-time Jeanes supervisor, under the supervision 
of Gordon Worley, then Special Supervisor of Negro Education 
in Texas. 
So successful were those efforts in that venture, that 
a need was sensed by her to extend this alliance to include 
other neighborhood rural district, small towns and cities. 
Today, the ten public school systems, cooperating with the 
teaching training program of Prairie View College, are repre­
sentative, in every sense, of the organization and of the 
teaching problems of our public school system at large, and 
the children in them represent a random sampling of our 
whole public school population. 
Obviously, then, the student teaching program at Prairie 
View College is superior, by far, to that of many of the in­
stitutions surveyed in this study. Actual copies of the 
letters received from many of the teachers colleges verify 
the preceding statement. Excerpts from these letters will 
appear A the close of Chapter HI. 
The investigator is most grateful for her affiliation 
with the student teaching program of this institution. In 
order that she may work more confidently and effectively in 
the cooperating sehoofc, located at Brenham, Texas, with the 
student teaohers, research data, such as this, are highly 
pertinent. 
Finally, teaching is a very complex activity involving 
the use of many abilities, combined in ways not as yet very 
well understood. A noteworthy undertaking is to discover how 
uniformly teacher training institutions function to produce 
the levels of competency expected of new teachers. 
Statement of the Problem 
Very definitely a vital area of concern in the field of 
teacher training is the study of the practices followed by 
student teachers in teacher training institutions. Are 
teachers colleges making the most intelligent and effective 
use of research results of the last thirty-five years? To 
what extent are these results wisely incorporated in the 
curricula and courses of study of present programs and prac­
tices in the education of teachers? 
Materials are to be sought that make contributions in 
this segment of interest and constitute a direct challenge 
to active effort. It is at this point of research concern 
that the present study aligns itself. 
Purpose of the Study 
The purpose of this investigation is to study the 
findings afforded by a questionnaire, distributed to leading 
teachers colleges, relative to student teaching practices 
followed by these institutions. The present investigation 
makes a four-fold contribution to the growing field of study 
of the practices of student teachers as followsi 
9 
1. To ascertain some of the student teaching practices 
of fifty outstanding teachers colleges. 
2. To study the findings and summarize them for impli­
cations to those participants of the teacher training program 
of Prairie View College. 
3. To assemble bodies of information that may be of in­
terest to other institutions and individuals concerned with 
the problem of vitalizing the over all teacher training 
program. 
4. To help the investigator improve in the ability to 
work eflectively with the prospective teachers, who do stu­
dent teaching in the training center at Brenham. 
Method of Securing Data 
The data for this study were secured largely through 
the use of a questionnaire which was sent to ninety-two 
teachers colleges. The colleges selected for the study had 
either met or closely approached the standards recommended 
by The American Association of Teachers Colleges. College 
catalogs, bulletins from the United States Office of Educa­
tion, personal letters and interviews supplemented materially 
the information received through the questionnaire. A let­
ter explaining the purpose of the study was sent with the 
questionnaire. Copies of both the transmittal note and the 
questionnaire will appear in the Appendix. In addition to 
the foregoing, comments pertinent to the problem were fur­
nished to aid the investigator. These will appear in a sec­
tion specifically designed to display them* 
10 
Delimitation 
1. Character of the Questionnaire Used. The question­
naire is not as inclusive as it might be for an exhaustive 
study of the student teaching program followed by prospec­
tive teachers in fifty leading institutions. The question­
naire was designed to ascertain those practices of prospec­
tive elementary and secondary teachers in the school of 
arts and sciences. There was no attempt made to go ex­
haustively into all factors influencing standards. Rather, 
as was indicated previously, this investigation is limited 
as objectively as possible to the practices for student 
teachers followed by fifty leading teachers colleges. 
2. Description of the Institutions Cooperating in the 
Study. The fifty teacher training institutions cooperating 
in this study provide either on-campus or off-campus stu­
dent teaching opportunities for the prospective teachers. 
In some instances, both situations are available. A list 
of these colleges is given in the Appendix of this study. 
Simultaneously, the writer is attempting to ascertain the 
validity of the sampling of the practices followed by 
leading institutions of the United States by presenting 
Table I and its subsequent map. 
TABLE I 
LOCATION OF COLLEGES COOPERATING IN THE STUDY 
11 
Section of the United States Frequency 
Eastern 8 
East North Central 10 
Southeastern 8 
South Central 16 
Western 8 
Total 50 
The figures in Table I show that the cooperating insti­
tutions are distributed over five geographical sections of 
the United States The geographical designations conform 
with those of Hammond's Comprehensive Atlas. 
Taking several things into consideration, it is reason­
able to assume that the practices reported throughout the 
country are fairly represented in the data submitted in this 
investigation. 
1' Sew Comprehensive World Atlas. New York* 
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Returns . The questionnaires were filled out with 
exceptional completeness and promptness. Of the seventy-
two questions to be answered in the questionnaire, sixty-
six questions were answered by allj while seventy-two ques­
tions were answered by more than eighty per cent. Of a 
total of ninety-two questionnaires directed to the teachers 
colleges, forty-one of the questionnaires were checked 
within fifteen days. This response indicates in itself the 
interest in research on teacher training programs. 
Several replies indicated that the questionnaire sug­
gested a fertile field for future studies. One reply was 
made in the form of a letter admitting that their institu­
tion was far from meeting standards implicated in the 
questionnaire. These persons requested that they be allowed 
to retain the copies of the questionnaires, by which they 
may establish some goals for improving the status of their 
student teaching programs. 
In several instances, letters accompanied the checked 
questionnaires, indicating a widespread interest in the 
problem, that contained many helpful suggestions which do 
not lend themselves to tabulation. 
Procedure Used in Handling of Data. In the analysis 
of the data, the investigator has relied upon statistical 
procedure to ascertain the results tabulated in Chapter III 
of this study. The data obtained from the checked ques­
tionnaires were organized on ten master tabulation sheets, 
whose captions were indicative of the ten major aspects of 
14 
the problem. Later, the data were compiled into tables, 
charts, and summaries. 
Definition of Terms 
For the purpose of clarity, the following terms are used 
in the sense described belows 
1. "Student teaching," the term usually employed as 
an abridgment of "supervised" student teaching and now 
superseding the older expression "practice teaching," is 
generally understood to indicate the teaching of a prospec­
tive teacher under supervision; during which time the 
trainee studies intensively the teaching process and makes 
progress under expert direction in learning to teach. 
2. The "prospective teacher" is now customarily re­
ferred to as the "student teacher," less frequently as the 
"trainee." 
3. "Observation and participation"* A period of time 
designated for the collecting of valuable data regarding 
) 
changes in pupils. As the term implies, the behavior of 
pupils is observed; and, if possible, their verbalisations 
and reactions are recorded as they occur In significant so­
cial situations by the student teacher. 
4. "Apprentice teaching": In contemporary usage is a 
recent graduate of or an advanced student in a teacher train­
ing institution, who, as a part of his program, works in an 
elementary or secondary school for a period of six weeke to 
one year under the guidance of the principal and supervisors; 
usually, he receives a small salary for his service. 
5. "Cadet (nautical) teaching" is synonoiaous with appren­
tice teaching. "Cadet teaching" is a term that is used collo­
quially by the institutions to designate the practice of stu­
dent teaching. 
6. "Internship"i A practice and probationary period of 
continuous full time participation in the duties of teaching! 
usually, after the last year of pre-service course prepara­
tion, during which graduates of teacher education institu­
tions may or may not receive small salaries, but receive di­
rection and supervision from a cooperating supervisor in the 
institutions granting the degree,or from the agency granting 
the certificate. Sporadic practice teaching, even in an off-
campus school, is not properly designated as an internship 
period. 
7. The term "cooperating school" refers to any school 
used by the teacher training Institution for observation, 
student teaching, and the like. 
8. The term "cooperating teacher" is in current use 
for designating the teacher in a laboratory school, who 
supervises student teaching. The major functions of this 
teacher are two, namelyj teaching and supervising! basi­
cally important in the teacher training work. 
9. The term "supervisor of student teaching" is used 
to designate, in the instance of the present investigation, 
a member of the staff of the School of Education, who super­
vises the work of the student and critic teachers in par-
16 
ticular subject-matter fields. The functions of the super­
visor of student teaching are* to observe the student 
teachers1 work and offer suggestions for improvement} to 
serve as intermediary between the student teachers and the 
cooperating teachers, to meet the student teachers under his 
supervision in periodical conferences for the duscussion of 
teaching problems; and to evaluate and grade the work of the 
student teachers. 
Organization of Remaining Chapters 
In Chapter II Is given a brief resume of changing sooial 
patterns versus traditional teaching, a description of reac­
tions to changes originating from new and broader concepts of 
learning, with similar changes in emphasis upon subject mat­
ter. Socio-economic complexities give rise to new responsi­
bilities of the teaching profession, which are reviewed 
briefly in this chapter. All of these have definite impli­
cations for the prospective teacher. 
In Chapter XXX, a complete presentation of the study 
of the questionnaire data concerning practices for student 
teachers followed by fifty teacher training institutions, 
including some implications for the student teacher, the 
cooperating teacher, the supervisor of teacher training; and 
for the School of Education, preparing the prospective teacher. 
Recapitulation, comparisons, summary, and conclusion 
are given in Chapter IV, followed by an annotated bibliog­
raphy of those studies in the general field of teacher 
17 
training of particular significance to the present investi­
gation. 
Heview of Related Literature 
Before organizing this investigation In detail, a study 
was made of related investigations. The writer finds that 
research concerned directly with student teaching and in­
ternship programs has been largely of two types, namely! 
(1) survey studies designed to ascertain existing practices 
in various institutions; and (2) studies of experimental 
programs for the purposes of demonstrating the superiority 
of certain procedures, techniques, and patterns of organiza­
tional programs. 
For the sake of emphasis, the writer finds it rather 
useful to begin with the earliest studies of the problem, 
and, in chronological sequence, review th® e studies that 
seem most pertinent to her investigation. Thus, the writer 
finds that the very first organized piece of research on 
the student teaching program was presented in a publica­
tion in 1917 of the United States Bureau of Educational 
Research, Bulletin Number 29. This study was made by Mead.1 
Since that time, Mead has written numerous articles on va­
rious phases of student teaching; and, in 1929, he was author 
of the first textbook on supervised student teaching to be 
published. 
1. Arthur Raymond Mead, "Practice Teaching for Teachers in 
Secondary Schools," Bulletin No. 29 1917 us 
partment of Education. Washington. D. C. * 
18 
In 1919, the first part of the Eighteenth Yearbook of 
the National Society for the Study of Education was de­
voted to a comprehensive study of professional training of 
high school teachers. Several topics are discussed; among 
them being participation and other plans of directed 
teaching. Of particular interest is the section in which 
H. L. Miller gives an account of the methods devised by 
him for the preparation of secondary school teachers at the 
University of Wisconsin. It Is apparent thsfc the early 
emphasis placed upon teacher preparation for the secondary 
school gave rise to the view, held by many patrons of the 
traditional school, that minimized the need for specialized 
training of elementary teachers. 
In 1920, the exhaustive study of teacher training by the 
Carnegie Foundation for the Advancement of Teaching was pub­
lished. This study was conducted under the leadership of 
2 
W. S. Learned, W. C. Bagley, et al. 
All along, numerous attempts were made for extensive 
research on the student teaching program. The next investiga-
3 
tion of unusual significance was made in 1926 by Skarsten. 
I. Eighteenth Yearbook. National Society for the Study of 
Education. Part I. Bloomington, Illinois I Public School 
Publishing Company, 1919. 
2. W. S. Learned, W. C. Bagley. and others, "The Profes­
sional Training of Teachers'for American Public Schools," 
Bulletin No. 14. New Yorkj Carnegie Foundation. 
3. Malvin Skarsten, "Cooperative Arrangements Between Normal 
Schools and Public Schools In the Administration of Stu­
dent Teaching," unpublished Master's thesis, Department 
of Education, University of Minnesota, 1926. 
19 
The national movement to provide teacher training facilities, 
either in on- or off-campus situations had begun in 1925. 
Skarsten, who by means of a questionnaire sent to state, 
city, and private normal schools and teachers colleges of the 
entire United States, secured information relative to what 
extent the public schools were being used for teacher 
training purposes, and also the relationship existing be­
tween the two sets of institutions where the public schools 
were thus being used. The following merits consideration 
here: 
1. Thirty-three per cent of the institutions depended 
upon the public schools entirely for practice teaching fa­
cilities, or they used the public schools in conjunction 
with the campus schools. 
2. Fewer clock hours of service were required of stu­
dents taking practice work on the campus. 
3. On-campus classes were not as large as off-campus. 
4. Critics in off-campus training schools were usually 
regular teachers in the public schools, receiving a small 
bonus from the colleges above the regular salary paid by the 
public school. 
5. Leading educators, state departments of education, 
and a large portion of the colleges favored affiliation of 
the public schools, but many of them felt that the School of 
Education should have a higher degree of control than at 
present to render the best service to the state. 
1 
A similar study made by Powell in 1930 showedi 
(1) that most teachers colleges depended upon, very largely, 
the campus or "independent" training school for their praotice 
facilities and used the off-campus schools merely as supple­
mentary or additional facilities, and that there was a real 
need for teachers colleges to enlarge their facilities for 
the training of teachers for both high schools and rural 
schoolsj (2) that in those colleges that depended wholly 
upon the public schools for training facilities, there were 
more levels of practice offered than in those colleges, 
using only training schools on the campus for the reason 
that public schools were already organised so as to in­
clude all levels from the kindergarten through high school. 
2 
Clsne made a study of comparisons of praotice teaching 
facilities in on- and off-campus schools of fifty-six 
teachers colleges and found that! 
1. The elementary grade school is the most common of 
all types of training schools. All of the fifty-six col­
leges reported except two, provide this type of school. The 
most common form of organization is that which includes 
grades one to six* 
2. Jorty-four of the fifty-six colleges used some form 
of junior high school, 
1. Richard Willard Powell, "Training School Facilities in 
State Teachers Colleges*" Unpublished Master's thesis, 
Department of Education, University of Chicago, 1930, pp. 63 
Willard Gerard Cisne, "Comparison of Practice Teaching Fa­
cilities in On- and Off-Campus Schools*" Unpublished Mas­
ter's thesis, Department of Education, University of Chicago 
1932, pp. 128. 
21 
3. Thirty of the fifty-six colleges used senior high 
schools• 
4. Twenty-one of the forty-one colleges, having off-
caxnpus schools, use rural schools. 
5. The functions served by the training schools named 
in the order of their importance are practice teaching, ob­
servation, demonstration, and experimentation-the latter 
function is stressed on college campus only. 
6. The major responsibility for practice teaching 
courses rests primarily with the director of the training 
school. 
7. Cooperating teachers are usually selected by col­
leges, and the local board working together. 
8. In most of the colleges, students may take their 
practice in on- or off-campus training schools; in about 
twenty-five per cent of the colleges, students may choose 
to do both; in less than ten per cent of the colleges, stu­
dents are required to do practice in both types of training 
schools. 
9. The student's standing in his major or minor subject 
in college, and his previous record of scholarship are the 
two most important considerations in making assignments to 
practice. 
10. The sophomore year in two year curricula, and the 
senior year in four year curricula are predominately the years 
in which practice is given. 
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IX, The median number of hours of practice teaching 
required in the various types of training schools varies 
from 120 to 180. All types of on-campus schools have a 
median requirement of 120 hours for on-campus schools, but 
the median number of hours per week for off-campus schools 
is eighteen} for on-campus, eighteen to twenty-four hours. 
12. Three-fifths of the students* time in a practice 
teaching course is spent in actual class teaching. This ap­
plies to both on- and off-campus. The range extends from 
forty to one hundred per cent. 
13. Practice classes off the campus include on the 
average 5.5 to 7.1 more pupils than practice classes on the 
campus. The size of the off the campus classes varies from 
26.8, thirty pupils; on the campus, from 19.7 to 24.8 pupils. 
14. The cooperating teachers are present 92.2 per cent 
of the time that students are teaching in off-campus schools; 
and 87.5 per cent of the time for on-campus schools. 
lo. The median number of student teachers for each super­
vising teachers on the campus is six; and for each super­
vising teacher in off-campus schools is four. 
16. The average number of students trained in both types 
of schools for each college is 168.7. 
17. More than half of all the teachers trained take their 
practice in the elementary schools. 
Another noteworthy contribution to this growing field of 
literature on special phases of the student teaching program 
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was mad© by Ibanez, who, on the basis of his findings, rec­
ommends s 
(1) Since student teachers consider the rela­
tionship between them and the cooperating teachers 
to be the most important factor in making the stu­
dent teaching course a valuable experience, a 
closer relationship be established between student 
teacher and cooperating teacherj and that more time 
be devoted, on the average, by the critic teacher 
to individual conference with the student under his 
or her supervision, 
(2) The student teaching program should afford 
the student teacher opportunity to engage in typi­
cal activities experienced by the best teachers in 
the best progressive schools. 
(3) That student teachers be afforded a broader 
teaching experience through contact with and par­
ticipation in co-curricular activities, parent-
teachers* meetings, and the like. 
(4) Those selected to serve as critic teachers 
be selected with great care on the basis of some 
training, or other fitness for judging the student 
to discover the underlying psychological and edu­
cational principles, rather than only to learn the 
specific devices of & particular lesson by imita­
tion. 
(5) A specific program be worked out by making 
the supervisors conferences more effective. The 
suggestion is offered that students bring definite 
problems, with their own analysis and tentative sug­
gestions for solution, to the supervisors conferences. 
The analyses of these problems and their solution 
might valuably constitute, in the light of the stu­
dent opinion, an essential element of the conference 
program. 
( 6 )  T h a t  t h e  u n i v e r s i t y  p r o v i d e  c o u r s e s  i n  t h e  
summer session and extension courses for critic 
teachers and for supervisorsj which would be of aid 
in defining their work and making it more effec­
tive by developing on their part a definite con-
1. Dalayra Montgomery Ibanez, "A Questionnaire Study of 
Student Teachers* Opinions Concerning Problems in Stu­
dent Teaching.® A Master's thesis, University of 
Southern California, June, 1934, 124 pp. 
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caption of the needs of the student teachers, 
and a more skilled appreciation of the work and 
objectives of student teaching. 
1 
Strebel describes fully the operation of the student 
teacher program at Syracuse University, one of the colleges 
cooperating in this study. He points out that the super­
visory program is carried on jointly by university professors, 
who are campus teachers in their respective fields. 
2 
Anderson in a study of relation of theory and practice 
in the preparation of teachers in teachers colleges, sum­
marizes the programs of student teaching in the following 
colleges) 
Milwaukee State Teachers College; Fredonia Normal 
School, Fredonia, New York; Arizona State Teachers College, 
Flagstaff, Arizona; Frostburg, Maryland State College; 
State College in New Haven, Connecticut; Oswego Normal and 
Training School; Indiana State Teachers College; The George 
Peabody College for Teachers,and the State Teachers College, 
Montclair, New Jersey* Four of these colleges are cooperating 
in the present investigation. The practice of selecting 
special faculty members to participate in the general teaoher 
training program of the student teacher is seemingly the 
dominating tendency. This procedure is apparently the one 
widely accepted today by leading teacher training institu­
tions . 
Waipn tirreoex, "The Student Teaching urogram at Syracuse 
university. Educational Journal of Research (SeDtember. la**} 
Madison, Wisconsin, pp. 658-6^9. 
2# ttRelafci°n of Theory and Practice in tte 
T«ackers in Teachers Colleges." Educational 
^ D ! n Supervision. Vol. XXIV, December, ited'; 
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1 
The Bennington Planning Conference, which convened 
August 20 through September 2, 1939, represents the greatest 
single attempt to coordinate the efforts of teacher training 
institutions and secondary schools toward an improved pro­
gram of teacher education for American schools. A consid­
eration of the data given in the report of this conference 
constitute the combined opinions regarding accepted prac­
tices for student teachers followed by members of the Ameri­
can Council on Teacher Education. Prairie View College was 
represented by W. R. Banks and Anne C. Preston. 
2 
Seagoe made a study of the use of standardized tests 
in the pre-training selection of teachers. Twenty-one testa 
were administered between March and May, 1941, to 125 stu­
dents at the University of California, enrolled in a re­
quired course normally taken at the beginning of profes­
sional training. Records were completed for seventy-four 
women and thirteen men taking the general elementary cre­
dentials. The tests were chosen to represent five areas, 
namely; intelligence and speoial abilities, achievement, 
personality, attitude and interests,and teaching prognosis. 
At this stage of the study, the following generalizations 
seemed justified for the group studied: 
1. American Council on Education, "Cooperative Study of 
Teacher Education," Bennington Planning Conference for 
the Cooperative Study of Teacher Education. Washington, 
D. C., 1939. Pp. 261. 
2. May V. Seagoe, "Standardized Tests in the Pre-Training 
Selection of Teachers." Educational Journal. XXXVI. 
May, 1943,pp. 678-699. 
t>i« w r Rnn>« Library 
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1. Students planning to become elementary teachers 
are highly selected at or above the seventy-fifty percen­
tile on the manual for the test used In the linguistic 
factor in Intelligence, In general culture, in knowledge 
of contemporary affairs, in promise in professional educa­
tion courses, and in general teaching aptitude. 
2. Students planning to become elementary teachers are 
relatively unselected, between the fortieth and sixtieth 
percentiles in the respective manuals in artistic discrimi­
nation, in achievement in science and mathematics; in free­
dom from neurotic tendency, in sociability, in liberalism; 
and in aptitude for teaching in comparison to administra­
tion or research. 
3. Students planning to become elementary teachers are 
somewhat selected, between the sixtieth and seventy-fifth 
percentiles In the respective manuals, in the quantitative 
factor, in Intelligence in manipulative skill, in musical 
talent, in achievement in social studies, in freedom from 
egoistic attachments, in general mental health, in self-con­
fidence, in general adjustments, in femininity of person­
ality, In Interest in teaching, in political, social and re­
ligious affairs, and in educational leadership in classroom 
situations. 
4. Sex differences are not significant, except in mas­
culinity of personality, and in one measure of teaching apti­
tude. The pattern, however, by its consistency suggests no 
difference in basic abilities, masculine superiority, in 
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achievement, and mental health, and feminine superiority in 
teaching prognosis. 
The Commission on Teacher Education of the American 
1 
Council on Education describes several experimental efforts 
by teacher education institutions to provide the prospective 
teacher with direct experience with children, schools, and 
communities at every stage of preparation. A lessening of 
isolation of student teaching from the rest of the profes­
sional program, and a fusion of theory and direct experience 
throughout the entire program of professional education were 
claimed as values. 
2 
Chute reveals that a number of selected experiments have 
been concerned with attempts to provide student teaching on a 
full-time (daily) basis, for an extended period, typically 
from six to twelve weeks. 
3 
Blyler found that thirty-two of 135 institutions which 
belong to the American Association of Teachers Colleges were 
providing student teaching in this manner. But usually 
student teaching, as a course for which credit is granted, is 
scheduled during the senior year for one semester or quarter; 
one or two hours daily in secondary schools; and three hours 
dally (one-half day in elementary schools). 
1. W. E. Armstrong, E. V. Hollis and Helen E. Davis, "The Col­
lege and Teacher Education," American Council on Teacher Edu­
cation, 1944, p. 311. 
2. 0. M. Chute, "A Cooperative Out-of-Town Program of Student 
Teaching at the High School Level," Educational Administration 
and Supervision. Vol. 30 (1944), pp. 307-312. ' 
3* m' Blyler» "Student Teaching in the American Association 
of Teachers Colleges," Educational Administration and Super­
vision, Vol. 33 (19 47), pp. 75-87. 
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1 
Brink identified a trend over a fifteen-year period 
to lengthen the period of student teaching* 
2 
Stiles found that the opinions of a selected group of 
authorities on teacher education favored the placing of stu­
dent teaching in the fifth year. 
In general, teacher education institutions maintain no 
formal contractual arrangements with public school systems 
for the use of their facilities-classes, services of super­
vising or critic teachers, and of administrative officials 
3 
for student teaching. Blyler found that 108 or 135 teachers 
colleges studied maintained campus schools for observation 
and limited participation, in addition to practically all 
utilized public schools located away from the campus com­
munity for full time student teaching. 
The principle that prospective teachers should be pro­
vided student teaching in the most outstanding schools and 
with the most able teachers in a state or region, has been 
given consideration by a number of institutions. There is 
little evidence, however, that much progress has been made 
in this direction. 
4 
Harris recommends that a program of directed observa-
1. W. G. Brink, "Administration of Student Teaching in Univer­
sities, which Use the Public Schools," 
tration and. Snparvlnlrm, Vol. 31 (1945), pp. 399-402. 
2. L. R. Stiles, "Pre-Servlce Education of H,gh School Teachers 
in Universities," School Review. Vol. 54 (1946), pp. 162-165. 
3. Blyler, 0£. clt.. p. 79. 
4' Horth^arol ' ̂ tudent Inching to the Segro Colleges of 
1948. r o l i n A* The Journal of Negro Education. Vol. YVTTT 
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tion should be Initiated at least at the beginning of the 
junior year. A limited program could begin with the sopho­
more year. This will insure a well organized plan of di­
rected observation and participation, so essential before a 
senior begins his student teaching. The number of clock hours 
would depend on the ability and general readiness of the student. 
The Appalachian State Teachers College undertook a com­
prehensive study of the difficulties of beginning teachers, 
in order to gather Information to use as a basis for improve­
ments in the teacher training program. Two lists of difficul­
ties, totaling 2,537 were reported by eighty-five first-year 
teachers. These difficulties were broken down into fifty-
five specific categories. Nearly half, or 47.2 per cent, of 
the difficulties the teachers encountered are related to 
only eight of the fifty-five specific types of difficulties. 
1 
According to Wey, these difficulties ranked in descending 
order of the number of times reported arei 
1. Handling problems of pupil control and 
discipline(reported 270 times). 
2. Adjusting to deficiencies in school equip­
ment, physical conditions, and materials (reported 
234 times). 
3. Adjusting to the teaching assignment 
(reported 179 times). 
4. Adapting to the needs, interests, and 
abilities of pupils (reported 127 times). 
1. Herbert W, Wey, "Difficulties of Beginning Teachers," 
School Review. Vol. L1X (January, 1951), pp. 32-47. 
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5. Motivating pupil interest and response 
(reported 116 times). 
6. Keeping records and making reports 
(reported 90 times). 
7. Handling broader aspects of teaching 
techniques (reported 86 times). 
8. Being able to establish and maintain 
proper relations with supervisors and adminis­
trators (reported 80 times). 
We are now in the process of making improve­
ments • The one-hour-a-day student teaching pro­
gram, which the findings of this study have 
proved inadequate, is being revised and broadened 
to include supervised, professional laboratory 
experiences in the same activities in which be­
ginning teachers engage. 
Under this new program, the student 
teacher devotes the full day for twelve weeks 
to his student teaching in an off-campus school, 
without diversional interests on the college cam­
pus.... The program of professional laboratory 
experiences in college prior to student teaching 
is broadened. These laboratory experiences will 
be inaugurated in the freshman year and will con­
tinue throughout the four-year program.... 
.....The faculty of the college is making use of 
the findings of their study to improve the or­
ganization and content of pre-service course. 
. • • .i'or example, a unit on how to keep rec­
ords and make reports is being included in one 
of the methods courses. This unit is followed 
by practical experiences in the keeping of rec­
ords and the making of reports during the full-
time student teaching period. Courses in both 
speech training andspeech correction will be 
offered. 
The supervising teachers in the demonstra­
tion schools and in the off-campus laboratory 
schools are being encouraged to make use of data 
collected in this study in directing the learninc 
experiences of the student teacher. 
The study also confirms the opinions that student 
should be assigned on an individual basis; that a review 
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of the subject matter on the high school level should be 
conducted to parallel the college academic course^ and that 
a follow-up program sponsored by the institution to assist first 
year teachers with their difficulties is very essential. 
As a result of this study, the Appalachian State 
Teachers College reorganised their student teaching program 
to include the improved procedures and techniques. Finally, 
in the review of studies of experimental programs for the 
purpose of determining the superior organizational patterns, 
it seems that every idea related to the problem has been 
tried and many of them found valuable. Some of these plans 
are furnished by the Institutions cooperating in this study. 
A directory of plans furnished will appear at the close of 
the study in the section entitled, "Annotated Bibliography." 
The reports of The Texas Council on Teacher Education 
are apparently contingent on the problem of the writer. 
Hence, a casual reference to these reports relative to the 
student teaching programs of teacher training institutions 
located in Texas follows. 
According to the summary of the work on teacher educa­
tion in Texas given by Dr. J. C, Matthewsi* 
The Texas Council on Teacher Education was or­
ganized in Dallas in 1948. It has held four annual 
®°*?£er®nc€)S ôvenrt>©r of each year—1948. 1949 
1950 and in 1951—in Mineral Wells, Texas. 
Teache^Ediioof* of the Texas Council on 
Texas! Lducation» North Texas Teachers College, Denton, 
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The conference has worked on problems of 
supervision, elementary education, laboratory 
school experiences, guidance, health education, 
schedules for evaluating teacher education, 
secondary school curriculum, general education, 
certification, and the proposed teacher educa­
tion assembly. 
The conference held in Mineral Wells, Texas, Novem­
ber, 1951, reached agreement that some provisions which 
would make for better training liaison in the training of 
teachers arei 
1. Colleges give to the prospective teachers patterns 
of all practices in curriculum development, including a know­
ledge of classroom practices, varied opportunities for rela­
tionships with school personnel, and for opportunities for 
community contacts as well. 
2. Functions of student teachers during interneship sue 
not limited to classroom routine, but participation in faculty 
meetings and in all professional organizations are signifi­
cant to the success of their student teaching experience. 
3. The school of education make provisions for the stu­
dents to do their practice in natural situations with ex­
perienced supervision. 
4 To insure better supervision, preparation standards 
for cooperating teachers specify a minimum of three years' 
teaching experience, supplemented by special courses at the 
graduate level. The responsibility of selecting the cooper­
ating teachers rests with the school of education. 
5 Colleges do a more careful job of screening candi­
dates for the teaching profession! that pre-training selec-
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tion of teachers begins at the freshman year# 
6. Colleges help teachers to develop personalities. 
7. A study of subject matter at the teaching level is 
needed by some prospective teachers; provisions for this 
study is to become the responsibility of the school of educa­
tion. 
Q A knowledge of various teaching techniques; school 
policies and finances; of responsibility to parents and of 
human relations are significant. 
A special discussion at the conference of November, 1951, 
on the topic of "Promising Developments in Teacher Education 
in Texas" was introduced by Anne C. Preston of Prairie View 
Agricultural and Mechanical College, who gave a resume of 
developments in teacher training institutions for Negroes in 
Texas. 
Such has been the review of literature pertinent to data 
sought in the solution of the current problem. A considera­
tion of the data secured in this study may throw some light 
upon the solution of the problems contingent on student 
teaching , which this review has revealed. 
CHAPTER II 
CHANGING SOCIAL PATTERNS VERSUS TRADITIONAL TEACHING 
Educational literature and research of recent years 
evidence an increased interest in both the world outside 
the school and the processes carried on within the school. 
Education is facing problems growing out of world conflict 
and world reorganization, plus the necessity for adjustment 
to internal pressure. As a result, there is less inclina­
tion to be content with theorizing and with justifying 
traditional practices, and more of a desire to see clearly 
what the social needs are and how best the schools can 
serve in meeting these needs. 
As the needs of our evolving society change, the 
program of the public schools is continuously adjusted. 
These changes have reactionary influences upon the curricula 
of teachers colleges also. Any survey of the practices for 
student teachers must give recognition to those features of 
the training program that are affected by the needs of the 
society which the schools serve. 
Greater Complexity of Society 
One of the factors which affects learning in the public 
school is the increasing complexity of society outside the 
school. In a simple rural environment, it was not difficult 
for the citizens to understand the major social processes of 
society. Production, distribution and consumption of material, 
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goods, arid services were processes originally observable 
within the local community. Today these processes Involve 
mammoth corporations, whose operations extend over the face 
of the globe. Good government involved selecting from 
among one's neighbors, representatives who were intelligent, 
honest, and devoted to public welfare. Government was not 
expected to carry on a wide range of activities, but, rather, 
to provide schools, roads, some police protection, possibly 
some fire protection, and to guarantee internal security. 
Presently state and national government touch the Individual 
community at every point. Occupations were relatively few 
in a simple agrarian environment, and social relations were 
matters of face-to-face participation. Now, thousands of 
occupations are listed in job catalogs and many pressing 
problems of human relations are problems that citizens can 
understand only through study, analysis, and trained inter­
pretation. 
The heterogeneous school population has increased the 
complexity of society within the school. Children are en­
rolled in the elementary and secondary schools from all 
classes of sooiety, from a very wide range of ability levels, 
and from groups whose purposes are widely different. 
Teachers can no longer take for granted that the children in 
the school come from homes in which books are commonly used 
and valued. Teachers can no longer assume that the conven­
tions of courtesy, and of social relations generally, are the 
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same conventions among all the groups enrolled in the school. 
This emphasis on the need for evolutionary program of 
education for the public schools highlights the role of 
teachers colleges in American society. 
Reactions to Changes Affected by New and Broader Concepts of 
Learning 
In a world where adjustment to change is a continuous 
process, it becomes difficult to justify any attitude or 
condition which does not allow constant experimentation and 
refinement techniques. In education, on any level, experi­
mentation of newer theories, philosophies, and techniques 
are essential. Briefly, the new and broader concepts of 
learning brought about by changing social patterns offer 
the widest possible opportunity for truly significant ex­
periments on the part of a college and a public high school. 
The extension of teacher training, both quantitatively 
and qualitatively, grows ever larger in response to society's 
demands. Increasingly, a candidate for a teaching career 
must offer, not only a larger general background of educa­
tion, but also larger specialized preparation. Meanwhile, 
the emphasis Increases, too, upon practical field training 
and effective natural applications. The provisions for an 
additional training equivalent, perhaps, to that of the 
medical internship are now rather widely advocated, and, to 
a large degree, practiced. The addition of a fifth year to 
the four-year undergraduate preparation of teachers was 
37 
reported to be current practice by several institutions 
cooperating in this study. The entire fifth year is given 
to practice teaching. 
Changes in the Curriculum of American Schools. The 
spread of intellectual capacity, of inheritance, of environ­
ment, of interest, of physical and social ability, of talent 
as represented by students, is the same as that of the Ameri­
can people. Therefore, the school is called upon to meet all 
of this diversity by suitable variations in its curriculum. 
Relatively new areas of the curriculum r ecelving considerable 
attention and study in recent years include health, safety, 
family life, and visual education. Reading, on all levels, 
continues to receive a large amount of attention. The social 
studies are receiving increasing emphasis as it becomes more 
and more clear that the great problems of the world are not 
technological, but are problems of human relationships. 
The force of world circumstances from 1938 to the pres­
ent time made clear the necessity for the direct teaching of 
democracy. The growing world consciousness in the United 
States led to greater interest in comparative education, in­
ternational understandings, and neighborly relations. Science 
is working another revolution—a revolution even greater 
than the industrial revolution. Sociologists call attention 
to the point that the whole personality is not satisfied by 
the scientific criteria. Mental hygiene, personality and 
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adjustment, consideration of emotional development may come 
to exercise as powerful control over the procedures of the 
school as social needs do over the general content of the 
curriculum. It follows naturally that the curriculum is 
regarded as a growing, living thing, not to be administered 
by the disciples of traditional methods. 
In conclusion, the investigator presents Table II which 
describes very concisely the implications for teachers rela­
tive to changing social patterns, by way of a summary, at the 
close of this chapter. 
The Changing Role of the Teacher 
Comparison in Range of Services. This brief review of 
the changing social structure, which, from recent research, 
is taking place, gives us a somewhat different conception of 
the several roles of the teacher. 
First, the traditional teacher believes that he knows 
ultimately what is good for the student, and conceives it as 
his task to make the student achieve that good. The New 
School teacher does not know in advance what is ultimately 
good for each student, but believes that each individual has 
unique background and potentialities, and that each student 
must attain goals unique to himself. 
Second, the traditional teacher believes that for the 
undeveloped student the path to the attainment of the ulti­
mate good is a straight line which, if possible, the student 
should follow without deviation. The New School teacher 
believes that the only path worth the student's taking is ths 
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path of genuine experience. 
The traditional teacher feels that the student is 
naturally lazy and that this laziness has to be trained and 
coerced out of him. The New School believes that the acqui­
sition of knowledge is pleasurable, and, if conditioning to 
the contrary has not gone too far, will feed upon itself and 
lead the learner on for sheer Joy—each phase of learning 
opening up new fields that demand exploration. 
The traditional teacher believes that since the acqui­
sition of knowledge is unpleasant, the motivation for ac­
quiring it must be extrinsic to the knowledge itself. He 
cannot depend upon the pleasure of the task to spur the 
student on. He has therefore invented such devices as 
honor rolls, competitive grading systems, special awards, 
together with opprobrium from parents, fellow students, and 
the student's whole society. All of these constitute reasons 
for doing tasks which lie outside the tasks themselves. The 
Hew School teacher believes that the reason for doing a 
thing should reside in the thing itself, and that motiva­
tion should be intrinsic. 
The traditional teacher has a different view of subject 
matter from that of the Hew School. He has faith in the 
educative value of subject in itself, and feels that if the 
student masters the material, he will, by some means, forth­
with become educated. He therefore sees it as his task to 
get the subject matter into the student by use of whatever 
means are available and necessary. The Hew Sehool teacher 
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regards subject matter as a means to an end—the means whereby 
the mature mind of the teacher and the immature mind of the 
student are brought together. 
The traditional teacher believes that when the student 
is unable to use or assimilate his curriculum, it is the fault 
of the student rather than the method or curriculum. As a 
result, he projects his failures on to the student. The New 
School teacher believes that when a student fails, the failure 
is due to the method or curriculum. Ee believes that every 
individual can have educative experiences on his own level; 
that each individual is important to himself and to society; 
that each has a right to such development as he can attain; 
and that failures are due to the school's inability to 
operate on a plane significant to the failing student. 
There appears to be some differences in the attitude 
toward social situations between the traditional teacher and 
the New School Teacher. The traditional teacher ignores, to 
a considerable extent, the social possibilities of the class­
room. The New School believes in promoting the social possi­
bilities of the classroom situation, believing that the most 
important social values come from doing things together, 
sharing productive experiences, and planning effective group 
action. 
The traditional teacher conceives his role as that of 
one in authority. There is no opportunity for shared de­
cisions; the teacher lays out the order of events and enforces 
them. The New School teacher believes that the teacher 
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should work with the pupils in a democratic relationship. 
He sees it as his function to supply democratic leadership 
necessary for it to go on in an atmosphere of democracy and 
shared decisions.. The growth that comes to students through 
the freedom to make decisions is essential to their develop­
ment, and cannot come in any other atmosphere. 
The traditional teacher is often unaware and unconcerned 
about the current social scene. He is frequently a poor 
citizen in that he does not take even a normal interest in 
the affairs of his own community; and when he does, he is 
likely to separate this activity from his teaching. The New 
School teacher believes that one of his most important en­
deavors is to be himself sensitive to the social scene and 
active in it, and make his student aware of it and sensitive 
to it. He conceives it a high duty to make his students so 
well informed socially that when the time arrives for them, 
as adults, to determine the direction of social affairs, they 
will approach the problem intelligently. 
The traditional teacher believes in the training of the 
faculties of the mind. The New School teacher rejects the 
idea of training faculties, believes that meaningful ex­
periences lead to other meaningful experiences, and that 
the development of the student must go forward on all fronts, 
not by pieces or faculties. 
The traditional teacher believes that the student 
learns best and remembers longest that which he studies 
hardest, and that retention is best brought about by emphasis 
and drill. The New School teacher believes that the student 
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learns beat and retains longest that which he lives and 
accepts* Ee, therefore, seeks significant experiences for his 
student in preference to unlived subject matter. 
The traditional teacher believes that Interest is unes­
sential. The New School teacher believes that interest is 
necessary to the learning process; nothing is learned in a 
true sense without it; and that it must precede and accompany 
attack on a problem. Ee further believes that interest begets 
further interest, growing to enthusiasm for knowledge and life. 
The traditional teacher relies on remote goals for motiva­
tion. The New School teacher believes that the goals which are 
most effective are the immediate ones,and ought to lie within 
the subject at hand. 
TV.us, t iere appears to be many changes in our social pat­
terns that have projected themselves in different objectives 
and procedures. Educators are constantly attempting to develop 
new procedures which will be in harmony with standards of 
modern society. 
There are many public schools which continue to be domi­
nated by traditional curriculum patterns, which emphasize 
verbal and abstract learning, or place undue emphasis on 
specialized courses useful to a relatively small number of 
pupils. 
In the chapter which follows, the investigator will tabu­
late data ascertained from Items 36, 48,and 54 through 60 of 
the checked questionnaire to indicate to what degree prospec­
tive teachers take their practices in a "traditional" setting. 
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Summary 
In the preceding sections, the investigator has given 
a slight presentation of conditions and trends. Be what 
they may, they emphasize the need for the abolition of 
traditional practices, such as was implicated in this 
chapter, and the elimination of complacency on the part 
of school teachers every where. Such a resume of these 
facts can well be expressed in Table II, which follows. 
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TABLE II 
SHOWS HOW THE PROGRAM OF THE SCHOOL IS CONTINUOUSLY 
ADJUSTED TO MEET THE NEEDS OF SOCIAL CHANGES 












Rural and agrarian 
Simple and uniform 
Selected youth 
Small single unit 








Materials of instruc- Textbooks 
tion 
















social powers of 
the student 
Adjustment to all 
problems of living 
Varied services to 
the community 






ANALYSIS OP FINDINGS AND THEIR IMPLICATIONS 
The data as set forth has resulted from a diligent 
analysis of the checked questionnaires returned from fifty 
teachers colleges and universities. It is necessary to empha­
sise the fact that data used in this study of practices for 
student teachers were obtained from those fifty institutions, 
whose replies indicated that they are representative of the 
outstanding institutions engaged in the training of elemen­
tary and secondary teachers, and whose practices are influen­
tial throughout the country. 
To further substantiate the adequacy of the sampling, the 
investigator designed one item of the questionnaire to ascer­
tain the number of students assigned to student teaching durlrg 
1951 and 1952. Forty-four institutions reporting on this item 
revealed a combined enrollment of 41,475. Whether some six 
institutions regarded the questions of little importance or 
hesitated to state the facts cannot be ascertained from the 
reports. 
The replies, grouped under eight categories of the ques­
tionnaire, give an interesting and enlightening summary of 
some practices for student teachers. For purposes of orienta­
tion, the writer presents several questions of which the topics 
in each category are aspects. It will be observed that the 
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questions do not deal with distinctly isolated factors. On 
the contrary, they deal with the adjustment of supplementary 
and related complex units to the accomplishment of a defi­
nite end. Further, it will be observed that, in all ques­
tions, the functional aspects are given prominence. It is 
then with this functional phase of the problem that the 
findings that have greatest significance. 
Before presenting either the orientating questions or 
the summaries regarding the type of teaching situations 
available to student teachers of the respondents, it would 
be useful to recall some of the possibilities and limita­
tions of on- and off-campus training schools. According to 
a questionnaire study of comparisons of on- and off-campus 
1 
training schools Cisne concludes I 
On-campus schools can be better supervised; 
school management stressed more; teaching tech­
niques stressed more; they furnish a better basis 
for observation; and that experimentation is en­
couraged to a greater extent. 
While off-campus schools are usually more typical of the 
teaching situations which the student will encounter as a 
teacher, students teaching in a full-time off-campus teaching 
situation acquire valuable experience because they engage in 
the full day's program, and, therefore, can gain an under­
standing of interrelationships among the entire series of 
pupil activities. The student will benefit from attending Pa­
rent-Teacher Association meetings, supervising extra-curricular 
1. Cisne, o£. cit•. p. 83. 
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activities, participating in faculty meetings and community 
conferences and working with school records and reports. 
Finally, there is agreement that, if both the on- and 
the off-campus training schools assume their share of the 
responsibility, one type of teaching situation hardly takes 
precedence over the other. 
Analysis of Data Involving the Training Schools Used and the 
Type of Student Teaching Program Offered by Fifty Training 
Institutions 
To what extent do teacher training institutions provide 
either or both on- and off-campus training schools? Do the 
training schools located on the campus of those institutions 
accommodate enough different age groups of children to 
exemplify the work on all the grade levels for which prospec­
tive teachers are making preparation? 
Do the administrative programs for student teaching make 
provisions for the student teacher to make use of the possi­
bilities, which were mentioned above, of whatever teaching 
situation is available? 
To this end, the data revealed in Tables III, IV and 
V are presented! 
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TABLE III 
HUMBLE OF TRAINING INSTITUTIONS REPORTING THE USE OF 
ON- AND OFF-CAMPUS TRAINING SCHOOLS 
Location of Training 
Schools for Student 
Teaching! 
E. E.N.C. S.E. S.C. W.» Total 
On-Campus 6 6 5 4 4 25 
Practice Limited to 
Off-Campus Training 
Schools 2 4 5 12 4 27 
Total 50 
ft (The abbreviations E., E.N.C., S.E., S.C., and W. are used for 
Eastern, East North Central, Southeastern, South Central and 
Western, respectively, or the geographical sections into which 
training institutions are located for purposes of this study.) 
Table III shows that twenty-three institutions make use of 
on-campus training schools; this represents 46 per cent of the 
respondents. Twenty-seven institutions, because of the lack of 
on-campus facilities for student teaching, limit their practice 
to off-campus training schools; this figure is about 54 per cent 
of the total schools reporting. 
Among other pertinent observations made in this category 
are comments that do not lend themselves to extensive tabula­
tion, such ast 
Eight of the schools volunteered that students are per­
mitted to choose either an off-campus or an on-campus situa-
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tlon in which to take their required hours of practice. Two 
of the institutions, or four per cent, reported that facilities 
for on-campua practice, only, was available for student teaching. 
It is apparent that Table IV is a supplement to Table III, 
preceding it, to furnish data contingent to the solution of the 
second question proposed in the orientation. 
TABLE IV 
WHAT ARE THE KINDS OP ON-CAMPUS SCHOOLS 
USED BY TWENTY-THREE TRAINING INSTITUTIONS? 
School Population and Grade Distribution in Training School 
I B. l.S.C. S.E. S.C. W. Total Per Cant 
Selective as 
to College Com- _ _ ~ ~ A n 
Munlty Children 0 0 0 0 0 0 0 
Grades 1 to 6, 
only 1 2 0 2 1 6 26.2 
Elementary and 
Secondary Levels 4 2 2 1 6 15 65.1 
Pre-School Age 
Groups 0 1 2 1 2 6 26.2 
Small Nursery 
School, only 1 0 0 00 1 4.3 
According to the figures in Table IV, it is obvious that 
none of the institutions limit the eligibility of the school 
population to pupils of the college community. Ae to grade 
levels accommodated in the twenty-three schools, six or 26.2 
per cent of the on-campus training schools make provisions for 
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grades from one to six only; while 65.1 per cent of the 
schools accommodate both the elementary and secondary levels. 
Here it is seen that the elementary school Is the more popu­
lar level of practice offered In the on-campus training 
school. 
To reiterate the point of view expressed in Chapter XI, 
important socio-economic changes effect significant reper­
cussions in the educational philosophy and policies of a 
society. The Mid-Century White House Conference on Chil-
1 
dren and Youth reportsi 
One out of five mothers with ohildren under 
eighteen years of age works outside of the home... 
Of the more than 21 million mothers with children 
under eighteen years of age in 1949, over 4 mil­
lion of these had children of pre-sohool age. 
Very definitely, the implication is that extending pub­
lic educational services downward to include free nursery 
schools is the next step for the public schools to take. 
Bearing these facts in mind, the writer proposed the ques­
tionnaire to ascertain the extent to which training insti­
tutions are prqp aring prospective teachers to meet the needs 
of schools extending their services* 
Figures in Table IV show that only six training Institu­
tions, exclusive of the School of Homemaking Education, are 
catering to this recent trend. Surprisingly, one school volun­
teered that practice teaching at the elementary level downward 
1. "A Graphic Presentation of Social and Economic Facts Impor­
tant in the Lives of Children and Youth.* Mid-Century White 
House Conference Beport (June, 1950), Chart il. 
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through the nursery school was the only on-campus training 
facility provided at their institution. 
Finally, to ascertain whether the on-campus schools were 
sufficient in size of school population to be purely typical 
of a neighborhood public school, the writer requested that the 
institutions approximate their training school enrollment. Evi­
dently, this data was not conveniently available to the respon­
dent, because only eleven of them supplied date ibr this item. 
However, the eleven of the twenty-three schools reported a 
combined enrollment of 4,884 pupils. This represents an aver­
age of 444 pupils for each of the schools reporting. 
Obviously, it is safe to assume that training Institutions 
are thoroughly cognizant of their responsibility in improving 
the facilities of the on-campue training schools, and for making 
use of their great possibilities in observation, demonstration, 
participation, training, and experimentation at all levels of 
preparation. 
It is evident that more data relative to this aspect of 
the student teaching program is pertinent here. If student 
teaching Is done sporadically or promiscuously throughout the 
period designated for practice, then it has little training 
value. The type of student teaching program administered by 
the institution determines the chances for promiscuous 
teaching. Not only is this fact to be considered, but there 
are any number of possibilities and limitations affected by 
the type of student teaching. To this object, Table V is de­
signed to show the types of student teaching administered by 
the training Institutions furnishing data for this studyi 
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TABLE V 
TO WHAT EXTENT ARE THE VARIOUS TYPES OF 
STUDENT TEACHING EXPERIENCES PROVIDED BY FIFTY TRAINING 




E.N.C. S.E. B.C. W. Total Per Cent 
Observation 
and partici­
pation 3 10 8 16 8 50 100 
Appren­
tice 
Teaching 3 4 3 7 6 23 46 
Cadet 
Teaching 5 3 1 1 5 15 30 
Intern­
ship 3 4 1 1 3 12 24 
The figures in Table V indicate that all institutions 
participating in the study recognize the importance of obser­
vation and participation. This fact is represented by a total 
of fifty respondents checking this item. Two schools reported 
that only this one type of student teaching is available. 
The fifth year in the various programs of the teachers 
college provides an internship in the local public schools, 
where the student teacher works half time, for which ha is paid a 
i i i t l ; 
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part-time salary by the local school board, while he completes 
the requirements for the degree of Bachelor of Education at 
the Teachers College. 
Appointments as a fifth-year intern is made for a full 
school year. Appointments are made on the basis of character, 
personality, health, excellence of scholastic attainment, and 
preparation. The number of student teaching internships is 
limited, and the right is reserved to select only those appli­
cants who can be appropriately assigned. Data in Table V in­
dicates the sections wherein student teaching internship is 
mos t popular. 
Cadetahip is open only to graduates of a four-year pro­
gram in an approved teacher training institution. The cadet 
carries certain courses of instruction at the Teachers Col­
lege, in addition to full-time teaching at a regular salary 
in the local public schools. The writer points out its popu­
larity in the Eastern, North Central, and Western States by 
use of the figures shown in the table. A more extensive eval­
uation of the various student teaching programs administered 
in the most outstanding institutions will be found at the close 
of the study. 
As this investigation was not designed for comparing prac­
tices of the leading institutions, the writer will discontinue 
the compilation of the data on a sectional basis. Rarely will 
the data be segregated in the completion of the analysis. 
According to Cook and Gatest 
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The student teacher should acquire some 
general Information on the various kinds of 
communities, and the problems that may be 
encountered in each. A small rural community 
may differ widely in its various patterns of 
activities from those found In a city. 
TABLE VI 
iiEAT TYPES OF COMMUNITIES ARE SERVED 







Per Cent of 
Institutions 
Reporting 
Rural and Agrarian 12 24 
Urban 30 eo 
Small Towns 25 50 
High Industrialized 11 22 
tt 
Emergency Area 1 2 
Table VI shows that student teachers are taking their prac­
tices in all of the various types of communities represented 
in American society. 
One school, Arizona State College at Flagstaff, Arizona, 
reports that their students take practice in the Indian Reser­
vation. Another school reports that the Institution makes use 
1. Edgar M. Cook and John M. Gates, ^School and Community Obser­
vation and Study Guides for Student Teachers,11 p. 11. St. 
Louis! The C. V. Mosby Company, 1947. 
a. The investigator has reference to those areas where schools 
are organized to serve children of government families — 
largely migrants. 
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of privately sponsored camps for atypical children for teaching 
situation. A third unusual type of training school was located 
In an emergency area. Harvard University, Cambridge, Massachu­
setts, assigns some student teachers in this situation. Newark 
State Teachers College reported using fourteen Junior high 
schools. 
Table VI also shows that thirty institutions, or sixty per 
cent, arrange with urban school systems for student teaching. 
In this table, the combined number of institutions arranging 
with rural and small town areas for student teaching is thirty-
seven. This practice is not too irregular, in view of the fact 
that the immediate demand of the American public school is for 
a larger number of elementary teachers. However, the urban 
and high school population will feel the greater need as the 
population trend moves upward. 
The next item in the questionnaire (one requesting that 
respondents approximate the number of pupils enrolled in their 
cooperating schools that are being taught by student teachers) 
was returned too incomplete to be of any pertinence. 
The question as to which Is the more Ideal location for 
the training center, whether near or far from the college com­
munity, gives rise to conflicting opinions. Either situation 
has possibilities and limitations. For cadetship or intern­
ship, the nearer training schools are the college community, 
the more advantageous it is. Those who support the Issue for 
training schools to be located far from the college campus, do 
so in the belief that it is best for the trainee to break all 
ties with the college, in order to concentrate his efforts on 
56 
hia practice problems. However, the figures on this item of 
the questionnaire do not lend themselves well to tabulation. 
The writer observes that the nearest training schools are 
those reported to be within a distance of a block from the 
college community. One institution, represented in this study, 
reports assigning students as far as 637 miles away from the 
training institution. 
Among some cultural aspeots of the community, which are 
significantly effective for the realisation of a successful 
student teaching experience, are the health status, provi­
sions for the community recreation, and the moral tone ol 
the community. 
TABLE VII 
HOW DISCRIMINATING ARE THE TRAINING INSTITUTIONS 
IN THEIR CHOICE OP TRAINING CENTERS? 
Characteristics No. of Training Institutions Reporting Total 
of the Community 
Relative to* Supe­
rior Good Average 
leges 
Poor or Low Report 
ing 
Health Status 10 27 7 1 45 
Provisions for 
Community Rec­
reation 12 19 10 3 44 
Moral Tone of 
the Community 8 22 12 2 44 
Table VII shows that students take their practice in sit­
uations that range, for the most part, from average to superior 
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situations. It is Interesting to note the low frequency in 
the category listed as poor or low. This is but typical of 
the many examples exemplified in the checked questionnaire, 
reflecting the sincerity and integrity of the respondents. 
It is probably enlightening to reveal the fact that the one 
institution which reported that the health status is low is 
the University of Tennessee. These training institutions 
located near the hills of Tennessee, Kentucky and South Caro­
lina are doing extensive research into the ways and means 
of organizing the public school currioula for community im­
provement. With the aid of the Sloan Foundation and of the 
Kellog Foundation, the public schools are greatly improving 
living conditions. Two excellent documentary films which re­
port some of the projects in Kentucky mountain schools are 
"And So They Live" and "The Children Must Learn." These may 
be secured through a loan service of the University of Ken­
tucky library. 
George Peabody College for Teachers, Nashville, Tennessee 
has an excellent report on what the schools can do in the di­
rection of improving life in the community. Hence, their 
trainees are acquiring valuable experiences in curriculum 
development to meet the needs of the pupils. 
Two institutions reporting that the moral tone of the 
community is low, are the institutions whose student teachers 
are assigned to slum districts of the larger urban areas, 
1. "The School and the Changing Pattern of Country Life,* 
Report of the Southern Rural Life Conference. 1945. spon­
sored by the George Peabody College for teachers, Vander-
bilt University, Scarritt College, and Fisk University, 
Nashville, Tennessee. 
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specifically, to encounter some valuable experiences. One 
respondent* whose reply is considered in the compilation, 
qualified the date with this expression: "We avoid using 
schools marked *poor.*B Another reported that conditions 
varied too widely for one to generalize. Five training in­
stitutions fail to check this item of the questionnaire. 
There is a lack of uniformity of practices relative to 
the residential status of the trainee. To mention some of 
the practioes other than the use of the campus dormitory, 
the campus cafeteria or dining hall, the writer arranges 
the names of other sources reported in the order of the 
frequency checked by the respondents: home of student; 
home of relatives; home of college employees or friends; 
private boarding houses; Y.M.C.A. and Y.W.C.A.; fraternity 
houses; hotels or rooming houses in the community that are 
operated to serve the public was checked by only one re­
spondent . 
Analysis of Data Relative to the Activities of the Student 
Teachers Enrolled in Fifty Training Institutions 
What activities are receiving most ^mphasis in the 
preparation of prospective teachers? Do pre-requisite 
courses Include units of instruction that will be useful to 
the student teacher when he is confronted with the oppor­
tunity to participate in those activities? 
The data furnished in Tables VIII and IX are assigned 
to the solution of the problems. 
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TABLE VIII 
ACTIVITIES OP STUDENT TEACHERS ENROLLED IN 
STUDENT TEACHING COURSES OF FIFTY TRAINING INSTITUTIONS 
m  ^  I I I  I  n i l  I  
Prequ.no,. . of Inetl-
Instructional! 
Classroom routine 50 100 
Organization of 




room teaching 43 86 
Non-Instructionalt 
Intramural ac­
tivities 39 78 
Interscholastic 27 54 
Academic clubs 37 74 
Music organi­
zations 35 70 
Hot lunch 17 34 
Community! 
Athletics 22 44 
Community recrea­
tion 28 56 
Parent-teacher 
organizations 41 82 
Community church 
work 26 52 
Community 
surveys 20 40 
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Table VIII clearly illustrates the following agreements 
among the fifty teacher training institutions* 
1. That the so-called "traditional0 aspect of teaching 
responsibility is still given greatest emphasis. This is to 
say that classroom routine duties are yet the most prevalent 
in practice for student teaching. 
2. Ninety-two per cent of the student teachers will be 
required to know something about the organisation of subject 
matter. 
3. Eighty-two per cent will be expected to have a reper­
tory of teaching techniques to supplement those of the cooper­
ating teacher. 
4. That among the non-instructional activities, intra­
mural activities, academic clubs, and music organizations 
take precedence. 
5. Parent-teacher work, community recreation, and church 
work are the most popularly required of student teachers. 
Parent-teacher activities lead the accompanying activities 
by far. 
6. There should be need for planning and systematically 
studying learning problems, and for setting up long-time re­
search programs in an effort to provide data that will answer 
questions regarding fundamental points and that, in turn, will 
promote the more effective use of learning materials in edu­
cational situations. 
Table VIII shows the growing popularity of community 
surveys. Forty per oent of the student teachers engage In 
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this activity. That research in learning activities should 
be very definitely a prerequisite course if student teachers 
can be expected to engage in activities of this nature, is 
the opinion of some educators. 
A merely casual listing of other activities not tabu­
lated in Table VXIX is as followsi yard duty, teachers' 
meetings, child study, reading and core-study, field trips, 
parades, social ease work in settlement houses, community 
clubs, health examinations. Girl Scout and Boy Scout organi­
zations, Sunday school, school census, recording pupils' 
progress, visual and audio-visual materials, and school news­
papers. 
The growing popularity of other units as prerequisites 
to student teaching is indicated in Table IX. 
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TABLE IX 
UNITS OR CENTERS OP EMPHASIS IN COURSES 
PREREQUISITE TO STUDENT TEACHING 





Human Relations 49 96 
Cooperating with School and 
Administration 40 80 
Studying the Community for Locating 
Curriculum Needs and Implications 41 82 
Organizing the School for Community 
Improvement 25 50 
A Variety of Teaching Techniques 49 98 
Home-Room Guidance with Emphasis 
on These Aspects I 
Pupil-teacher relationships 
Child growth and development 
Recognition of individual dif­
ferences 
Selecting and guiding learning 















School Records and Reports 38 76 
Visual and Audio-Visual Aids 48 96 
A Study of Tentative Course Out­
lines, etc. 32 64 
Bow to Use an Officially Prepared 
Course Outline 40 80 
Methods Course in All Subjects in 
the Field of Preparation 44 88 
Observing, Recording and Using In­
formation, etc * 40 80 
Educational Research 21 42 
Professional Ethics 40 80 
The Student is Given Repeated 
Opportunity Luring Undergraduate 
Years to Observe Children in the Role 
of Assistant Teacher 34 68 
A total of fifty colleges are represented in Table IX 
It is impossible to ascertain where the units indicated were 
taken; that is to say, if they were offered in such profes­
sional courses as Principles of Education, General Elementary 
Psychology, Special Methods, Guidance, or in any of the courses 
offered by the institutions during the undergraduate prepara­
tion period. Institutions vary widely in the use of course 
titles, and, for this reason, the writer refers to the centers 
of emphasis as units. It is Interesting, however, to note the 
emphasis placed upon human relations, teaching techniques, 
home-room guidance with added interest in child growth and de­
velopment, visual and audio-visual aids, and ethics of the 
profession. 
Among some interesting comments, the writer elects to 
present the followingi 
1. A student-teacher manual contains a section on 
Professional Ethics. 
2. We offer no specific methods courses, except in so­
cial studies, language arts, and arithmetic. 
3. Observation and participation, prior to student 
teaching, not well done. 
4. Limited emphasis on school records and reports. 
5. Observation offered during junior year; student 
teaching during senior year. 
6. Educational research for graduate students only. 
7. Methods courses parallel student teaching. 
>20 
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To be sure the training institutions cannot be expected to 
offer all of these to a high level of efficiency during the 
three or four years of undergraduate preparation, but the 
data regarding practices are analyzed thoroughly to discover 
implications for the cooperating schools. 
Analysis of Data Pertaining to the Cooperating Schools 
In the immediate section above, the writer proposed 
very definite implications for the cooperating schools. 
What practices for student teachers are influential in en­
hancing the level of competency expected of a beginning 
teacher that may be largely determined by ciroumstances in 
the cooperating schools? To this end, the data in the 
following summaries of conditions characteristic of the 
cooperating schools of fifty teacher training institutions 
are assigned* 
TABLE X 








"No" Conditions Vary 
Bullaing and equipment 30 IB 2 
Program of studies 42 4 3 
Co-ourrieular activi­
ties 42 3 5 
Competency of Staff 39 3 6 
Obviously, old buildings and equipment are in use to a 
great extent. One of the fifty institutions failed to answer 
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TABLE XI 
TO WHAT EXTENT DO THE COOPERATING SCHOOLS PROVIDE 
ORIENTATING AIDS FOR THE PROSPECTIVE TEACHER? 
Effective Aids Listed 








Schools' Philosophy 19 38 
Schools' Regulations 
and Policies 34 68 
Program of Non-Instruc-
tional Activities 24 48 
Course Outlines 36 72 
Community Maps 16 32 
Calendars 29 58 
Curriculum Guides 29 58 
Community Hazards 6 12 
Adequate Library 18 36 
School Community Recrea­
tion 18 36 
Others not listed but reported by the respondents are 
such aids ass Information about children or case studies; 
cultural aspects of the community listed; lists of out­
standing persons living in the school community; and his­
torical data about the community served by the school. 
In the section which follows, the investigator assigns 
the data furnished by the respondents to this category of 
practices. 
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the item on program of studies. Two colleges were not sure 
about the competency of the staff. When asked if the 
training institutions felt that the cooperating schools were 
similar in most respects to probable teaching situations of 
the student teacher, forty-one of them ohecked "yes"; three 
of them checked "no"; five of them were not sure, and one 
institution volunteered that the institution owns and con­
trolled the cooperating school and conditions were atypical. 
Twelve institutions were sure that the staff of each cooper­
ating school is well organized for the study and develop­
ment of the curriculum; twenty-four institutions reported 
that such was the case in some of their cooperating schools; 
nine institutions were not sure; one institution reported 
that none of the schools werewell organized; three schools 
did not check this item. 
Table XI indicates that the cooperating schools are 
grossly neglecting to assume their full share of the respon­
sibility for helping new teachers to become adjusted, as well 
as the student teachers assigned to them. These neglected 
areas involve administrative and organizational policies, 
and hardly any one individual can be held entirely at fault 
for their neglect. On the contrary, the success of any 
system of student teaching rests in a large measure upon 
the critic teacher, or cooperating teacher. 
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Analysis of Data Relative to the Cooperating Teacher 
Cooperating teachers are employed by local school 
boards. They are responsible for their own grades and 
classes. However, it is their duty to plan and to carry 
on the actual work of the student teacher assigned to them; 
to be present and to note carefully and definitely the work 
of the student teachers, so as to be able to give helpful 
criticism—adverse and favorable; to hold conferences and 
direct lesson planning and presentation; to teach model 
lessons for observation; to give opportunity for every 
phase of service, looking toward efficiency in the prepara­
tion of prospective teachers for recruitment in the public 
schools. Some excellent notations for appraising the work 
of the cooperating teacher were directed, upon request, to 
the investigator. 
These materials will be filed with the Director of 
Teacher Training at Prairie View College, in the hope that 
interested persons will have a convenient source of ma­
terials for comparisons of programs. 
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TABLE XII 
NUMBER OF COLLEGES AND UNIVERSITIES 
REPORTING DESCRIPTIVE FACTORS RELATIVE TO THE 
EFFICIENCY OF THEIR COOPERATING TEACHERS 
Efficiency is Evidenced In all 
by Cooperating Teachers Situa-








Academic preparation 33 17 0 
Attends summer courses 28 22 0 
Reeds professional books, 
etc» 
26 24 0 
Holds membership in pro­
fessional organizations 35 15 0 
Application of princi­
ples of mental hygiene 13 35 0 2 
Worthy of emulation from 
standpoint of personality 
and general efficiency 24 25 0 1 
Informs students on mat­
ters of importance 22 25 1 2 
Has sufficient tenure 
in the school 27 22 0 1 
Remains in the class­
room to observe and par­
ticipate in the work of 
the student teacher 35 14 0 1 
Holds regular conferences 
with students to evaluate 
teaching-learning situa­
tions, plans, etc. 27 29 0 1 
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Monroe specifies* 
The major responsibility for direct super­
vision of the individual student teacher typi­
cally rests with the critic (cooperating) 
teacher who is in charge of the class gijoup to 
which the student teacher is assigned. 
It would have been very difficult to ascertain the 
number of student teachers each cooperating teacher super­
vises throughout a study of fifty institutions; therefore, 
the writer did not attempt it through a questionnaire 
study. The training success of the student would depend 
very largely upon the closeness of supervision, and the 
amount of preliminary courses which the cooperating teacher 
is able to give the student in training. It seems that the 
problem of haw many student teachers a cooperating teacher 
can be expected adequately to supervise would be one well 
worth investigation on the part of the training institu­
tions separately. 
Next to the supervision of the student teaching on 
the part of the cooperating teacher lies the amount and 
quality of supervision administered by supervisors from the 
colleges. The section which follows illustrates the point 
more clearly. 
1. Walter S. Monroe, "Student Teaching," Encyclopedia of 
Educational Research (revised edition), pp. 1362-1367. 
New Yorki The Macmillan Company, 1950. 
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Analysis of Data Relative to the Supervisor of Teacher 
Training 
The number of times the supervising teacher visits the 
student teacher is conditioned by two factors* first, the 
number of student teachers under his direction; and, second, 
the proximity of the training school. 
The following table shows the distribution of teaching 
centers to be visited by the supervisor of teacher training* 
TABLE XIII 
THE FREQUENCY OF FORTY-ONE INSTITUTIONS 
Number of Number of 









S 10 - 20 
4 20 - 30 
xable XIII shows that three institutions reported that 
they place students in one center for teaching; one institu-
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tion In two centers; si* institutions at three centers; two 
institutions at four centers, etc. Eight institutions place 
students in a range of from ten to twenty centers; four in­
stitutions have students located in as many as thirty centers. 
Among other respondents whose replies were rather unique 
are the followingi One institution reported fifty centers; 
one institution reported sixty centers; one institution re­
ported ninety-five centers; and three institutions commented 
that the number of centers vary from quarter to quarter. 
An answer to the question, 'Sow often is the supervisor 
present when the student teaches?" is found in the following 
tablei 
TABLE XIV 
SHOWS THE FREQUENCY OF VISITS WITH THE STUDENT 
Times Present Number of Insti- ^er 
With Student tut ions Reporting Cent 
Remains with student 
Daily 





Four visits per quarter 
Three times during the quarter 
Two times during the eight-week assignment 
Three one-half-day visits per student 
Dependent on need 



















Another very fertile field for research that is perti­
nent to the problem is the investigation by institutions, on 
an individual basis, as to the supervisory load of each 
supervisor of teacher training. The writer did not attempt 
to ascertain this data because of the size of the problem 
in connection with the present one. 
Judging from the comments of some respondents on this 
next item, the intent of the question was misunderstood. 
Evidently, some of them assumed that the itinerary was de­
signed to alert the student teachers to the anticipated 
visits of the supervisor. The planning of an itinerary has 
no such objective. Rather, the itinerary serves as a check 
on the distribution of the supervisor's time; to systematize 
the administration of the student teaching program, gener­
ally; and to aid in coordinating the work of the students 
in training, so as to make possible the assistance of other 
members of the staff. 
TABLE XV 
DOES THE SUPERVISOR SUBMIT AH ITINERARY? 
Itinerary Prepared institutions £er Cent of In­
in Advance Reporting stitutions 
Yes 8 19 
No 53 81 
Nine institutions ignored this item in its entirety. It is 
reasonable to assume that these supervisors do not observe 
student teachers definitely during their period of training. 
I 
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If they do, it is simply casual and not planned. 
How Far Do Supervisors Travel Luring Weekly Super­
visory Visitations? As insignificant as this question may 
seem, it is but human to assume that the amount of time and 
energy expended in travel decreases the efficiency of the 
supervision. Figures for this Item were too incomplete for 
tabulation; however, the minimum number of miles reported 
was ten; the maximum, 650. 
There is still another factor that possibly is influ­
ential in determining the quality and quantity of supervi­
sion on the part of the School of Education. This is the 
teaching load of those expected to participate in or 
supervise fully the student teaching progr-am. To this end, 
data furnished is as follows* Thirty-five institutions 
stated that their supervisors teach methods courses; eight 
institutions report that full time for supervisory duties 
is given to their supervisors; seven institutions submitted 
varied supplementary duties, plus teaching and supervision. 
Among these duties are listed* Supervision of graduate and 
undergraduate research and thesis writing; institutional 
coordinator for the School of Elementary or Secondary Edu­
cation, etc. 
There are some definite standards relative to the prob­
lem that are neither timely nor pertinent to the writer's 
purpose that furnish an area of added research to those con­
cerned with the student teaching program. 
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Analysis of Data Pertaining to the Responsibility of the 
Institution Toward the Success of the Student Teaching 
Program 
In any community, there exist varied problems in which 
teacher training institutions may assist in the solution. 
With this fact in mind, the writer proposed to ascertain 
the extent to which training Institutions assist in the 
solution of community problems, specifically associated 
with their cooperating schools. 
To Wh.-.t  Extent Do Fifty Training Institutions Assist 
in the Solution of Community Problems? Data supplied by 
the respondents reveal thati 
Thirty-six institutions have definite programs to 
meet this objective. 
Four-teen institutions admitted that they dc not have 
a definite program set up. Some of them qualified the 
negative "no1 1  with the following expressionst 
1. We are in the process of organizing such a pro­
gram. 
2. This is one of our goals, but we have not met this 
one. 
It  is recognized that the services of public school 
teachers and administrators deserve compensation from the 
institution for their participation in the student teaching 
Hence, the next question arisesj 
How Many Institutions Reimburse the Participants of Their 
Cooperating, Schools? Figures compiled from the checking of 
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this item reveal that twenty-six institutions replied "yes," 
while sixteen replied "no," Pour institutions replied that 
other considerations were accepted as compensation, and 
three institutions failed to check the item. 
The writer observed that cooperating teachers are 
usually selected by the institution and the local board 
working together. In off-campus practice schools, controlled 
largely by local boards, the scholastic standard required of 
cooperating teachers is the Bachelor's degree. In off- cam­
pus practice schools controlled by the colleges, the stan­
dard is the Master's degree. In on-campus practioe schools, 
the scholastic standards for supervising teachers is the 
Master's degree. Whatever the scholastic requirement may be, 
it is apparent that there should be opportunity a for re­
fresher coursesj specific courses in student teaching super­
vision, and the like. Hence, some institutions give free 
tuition courses to their cooperating school participants in 
the program. 
How Many of the Fifty Institutions Offer Free Courses 
to the Administrators and Cooperating Teachers? In response 
to this item of the questionnaire, seventeen training insti­
tutions supplied the affirmative "yes"; while thirteen sup­
plied the negative "no." 
It is obvious that the entire teaching staff of the 
cooperating school influence, in a large measure, the values 
to be obtained by the student teaching experience in the 
school. Of necessity, there should be some type of arrange-
7 6  
xaent between the institution and the cooperating schools 
for continuous growth of the staff. To this end, the 
writer presents the date furnished in the following tablet 
TABLE XVI 
DISTRIBUTION OF COLLEGE PROGRAMS SPONSORED 
FOR STAFF MEMBERS OF COOPERATING SCHOOLS 







Consultant services 38 76 
Workshops 35 70 
Panel discussions 25 50 
Planned programs of in-service 
training 22 44 
Newsletters 15 30 
Periodic two-way 
Newsletters 3 6 
Library services 28 56 




In order to be of direct assistance to administrators 
in the task of teacher selection, institutions for the educa­
tion of teachers have developed teacher placement bureaus, 
which have now become reliable, efficient, and professional 
services. These institutional bureaus are, for the most part 
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supervised by staff members who, not only have intimate 
knowledge of the students and alumni of the school, but who 
also have been teachers or administrative officers. Thus, 
it becomes possible for these to supply credentials for 
carefully selected placement bureaus. 
Regarding the question concerning selection, placement, 
and follow-up programs sponsored by the institutions coop­
erating in the investigation, the writer presents: 
TABLE XVII 
DISTRIBUTION OF FIFTY TRAINING INSTITUTIONS ON 
GUIDANCE, PLACEMENT AND FOLLOW-UP 




Per Cent of 
Colleges 
Guidance 47 94 
Placement 31 62 
Follow-up 27 54 
The data supplied to check this Item was supplemented to the 
following extent: "Only in a limited way^jHA weakness of 
our program"! Guidance only11! "Less follow-up than we would 
like." One institution, New Jersey State Teachers College, 
volunteered that 98.5 per cent placement. 
The practice of selecting special faculty members to 
participate in the general teacher trAining program of the 
student teacher is seemingly the dominating tendency. This 
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procedure is apparently the one widely accepted today by 
leading training institutions, as revealed in the next 
table. 
TABLE XVIII 
Number of Faculty Members 
Participating in Student 
Teaching Program 
Number of 
Institu- Per Cent 
tions 
1 2 4 
2 5 10 
3 3 6 
5 1 2 
7 3 6 
8 5 10 
9 6 12 
10 4 8 
12 1 2 
15 3 6 
17 1 2 
18 1 2 
19 1 2 
25 1 2 
27 1 2 
50 1 2 
75 - 80 
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Observations in this category are as follows* 
1. "One staff member for eaoh grade level taught by 
s tudent te achers." 
2. "All methods and critic teachers coordinate and 
direct." 
3. "Supervisors appointed quarterly to remain in the 
community." (University of Tennessee.) 
4. "A faculty supervisor for every twenty student 
teachers 
5. "All members of the faculty are expected to super­
vise students at stated periods." 
Thus, the writer concludes the compilation of data 
furnished in the checked questionnaires of fifty leading 
teacher training institutions. Before presenting conclu­
sions, the writer wishes to give special recognition to 
those respondents who were so generous in their assistance 
as to supply evaluations of their programs--this section 
followsj 
Analysis of Data Relative to Evaluation of Student Teaching 
Programs of Fifty Teaoher Training Institutions 
Obviously, any program of student teaching is charac­
terized by strengths or weaknesses, or by both. In order 
for the writer to ascertain what the various respondents 
considered the strengths and weaknesses of their over-all 
program, Item 76 of the questionnaire Is assigned. Forty-
nine Institutions, or 98 per cent, in response to Item 76, 
furnished valuable information contingent to the problem. 
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Excer&ts from Replies of Thirty-two Institutions 
(Twenty-three of Whom are Members of the American Asaocia-
of Teachers Colleges) Assigned to Item 76 Follow: 
1. "We have what w© feel to be a good program of student 
teaching. Our program is described in December, 1950, copy of 
the Bulletin of National Education Association." 
2 .  "Most of our student teachers are under the guidance of 
the college elementary school faculty, all of whom are well 
prepared academically and by experience." 
3. "....is this year intransition from a four-year teacher 
education program to a five-year program for elementary creden­
tial candidates Since this is a pilot program, the can­
didates are limited,and careful selection is necessary." 
4. "Faculty effective. We are constantly seeking to 
improve the experiences that our student teachers receive. We 
are studying the problem of giving all our student teachers an 
opportunity to do full time teaching in a school and community 
for a period from six to nine weeks, as our teachers in Voca­
tional Agriculture and Home Economics now have." 
5. "We do not have all-day student teaching, but we think 
our complete year of teaching more than makes up for this lack 
of all day experience. We do plan, moreover, for from one day 
to a week of full time teaching as a part of the thirty-six 
week (thirty in some fields) of part day (one to two hours) 
teaching. We are in a metropolitan area aid most of our grads 
teach in this area." 
a 
6. "We offer two plans to our student teacher—either 
half day, five days per week, eighteen weeks in the local 
schools, or full time, five days per week, nine weeks out­
side of ——. We feel that we are making progress—but 
we are far from our goal at this time." 
7. "This is the beginning of a new plan of observation 
and teaching for the students here. In evaluating the plan, 
we can only say for the time being the situation has improved 
greatly." 
8. "Our program for training secondary teachers needs 
additional facilities for observation and more facilities for 
student teaching to avoid present concentration. Funds for 
adequate supervision with travel expenses will become in­
creasingly necessary." 
9. "We are in the process of making a study of the whole 
problem, le are in no degree pleased with either organisa­
tion, scope or operation of student teaching at present time." 
10. "We consider it to be superior." 
11. "Our location in a large city gives us many avail­
able classrooms for student teaching. We have more than 
3,000 teachers within a twenty-mile radius of the campus, and 
all of them are available for student teaching. Many of our 
students live in town, at home, and work In schools near 
their homes. 
"Our students register far six or nine semester 
hours credit in student teaching.. 
"Six of our supervising teachers are trained at the 
doctoral level." 
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12. "Our elementary teachers do all of their prac­
tice teaching in our campus school.* 
13. "Arrangement is made by the director of practice 
teaching, with the Superintendent of Public Schools for 
placing the student teachers in that system. The area 
supervisors select the teachers most capable of doing their 
work in the several schools, and then the final arrangement 
is made with the principal in each Instance. The same 
teachers do not participate each year." 
14. "This program is very good in that we use campus 
laboratory facilities and selected public schools. Most 
students teach for three quarters. We supervise fairly 
closely, using seventy-five or eighty members of the 
teaching staff. We select our cooperating teachers care­
fully. We hold orientation meetings and evaluation meetings 
each year. We have handbooks for our consulting teachers. 
We need to have more full-time all day student teaching, 
off-campus, full time living in community centers, such as 
we now have in Agriculture and in Home Economics." 
15. "Ours was the first institution in the state to re­
quire a quarter of full time student teaching. Another has 
adopted it and some others are using it for some of their 
prospective teachers. A State Committee on Teacher Educa­
tion is in process of formation. The admissions committee 
is in oharge of screening applicants. A grade below C (on 
scale of A, B, C, D, E) on a professional course does not 
carry graduation credit and two such grades eliminate one. 
83 
A program of testing and observation Is carried on continu­
ously and systematically. If evidence or practice indicates 
too many deficiencies, the prospective teacher takes suffi­
cient additional time to remedy or is withdrawn from the 
program. Year after year, we have more calls for young 
teachers than we can fill. A large percentage is employed 
by the administrators in whose systems they do their cadet 
teaching or interneship." 
16. "Far from Ideal. Good In some respects and poor 
In others. In the school of education, we are In the pro­
cess of blocking courses so a person can be off campus in 
a local school one-half day at a time. V.e send a number 
out for two week periods, where they spend all day at the 
job of teaching. Policies and financial considerations 
have prevented the school of education from providing a 
campus supervisor. Supervision is done by the cooperating 
teacher and principal. We pay the local public schools a 
sum which is divided among all teachers, whether or not they 
supervise student teaching. For off-campus out-of-town stu­
dent supervision, we pay nothing. 
"We probably have teacher e ducation In home economics 
and in agriculture as good as exists in the United States 
anywhere." 
17. "Briefly, we f eel that we are developing a sound 
thoroughly integrated classroom and experience-type profes­
sional program. Our students spend about 400 hours in the 
public school classroom on a direct contact basis (one—or at 
the most—two students to each classroom). Here they do more 
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participation aid responsible student teaching than passive 
observation. This direct experience ia woven into college 
courses. In this way the laboratory experience becomes* 
(1) A situation which gives rise to the need for systematic 
college classroom study; and (2) a place where the student 
can try out his ideas under guidance." 
18. BWe consider student teaching an all-3taff respon­
sibility. We still have a few students who cannot go off 
campus for their student teaching, but we hope this will be 
eliminated soon. We have a number of weak points in our 
program that are giving us concern. In other words, w e still 
do not feel that we have all the answers for a four-year pro­
gram of teacher training. We have reached the point where 
we are beginning to feel pretty strongly the need for a 
five year program. We have been very well pleased with the 
results we have gotten with out off-campus groups. The 
training, in general, of our resident teachers in these cen­
ters leaves nothing to be desired. " 
19. The entire school system of the city representing 
165,780 pupils, is available to the college of eduoatlon as 
a workshop in the preparation of prospective of prospective 
teachers... All materials suggested in Item 54 of your 
questionnaire are available in the college library,placed 
there for student use. We have no follow-up services. Re­
ports of this nature come from the probationary department 
of the cooperating schools. On the elementary level there 
are several programs* The general elementary, the art, music, 
physical and health education, homemaking, industrial educa-
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tion, science education, and special education. In each 
Instance, the student la supervised by subject-matter 
specialists." 
20. "We have two Master Degree programs Intended to 
train teachers— (1) the Master of Arts in Teaching, in­
tended for initial preparation of secondary school and 
junior college teachers, and (2) the Master of Education, 
intended for initial preparation of elementary school 
teachers. Most of the students in these programs are gradu­
ates of liberal arts colleges and have had little or no 
prior preparation in the field of education. The numbers 
involved in these programs are quite small, and admission 
committees oan be very selective when admitting students. 
We, therefore, attempt to provide instruction and under­
standing in many aspects of education in a very short time. 
The students teach in a wide variety of school systems with­
in the metropolitan area, and to a limited extent, in inde­
pendent sohools in the range of eighty miles." 
21. "Here at the University, we have our elementary 
student teachers assigned to schools on a half-day basis 
for a whole semester* We have a fifteen semester hour 
block of courses which are taken concurrently during the stu­
dent teaching period. Mine of the semester hours are 
credited to student teaching, three to speech correction work 
with children, end three dealing with the sociology of class­
room groups." 
22. "Our program is reasonably satisfactory. We are 
86 
continually working on its improvement." 
23. "We not only include the requirements, but have 
instituted a full course in guidance, which includes 
testing, counselling, and follow-up work for teachers and 
students." 
24. "We are quite successful in preparing a fairly 
small group of highly trained secondary school teachers. 
We have three separate programs in academic, homemaking, 
and agricultural fields—and this is a weakness. We need 
coordination." 
25. "Our students do all their student teaching in 
community schools. The supervisors are the subject mat­
ter specialists in the various areas. In Elementary Educa­
tion, each student has two assignments. In Secondary, the 
students have one eight-week assignment." 
26. "During the past year, our colleges have been de­
veloping a program of teaching and practice with a fifth 
year of study leading to the Master of Science in Educa­
tion degree. Our practicum in teaching will be included 
in the fifth year study." 
27. "Our students are placed for practical experience 
in public schools throughout the state of———, as well 
as in the small campus school which we maintain. We place 
our interns in any available situation which has promise of 
giving them a suitable experience. The students are in the 
field for approximately eight weeks during which time members 
of the University faculty visit them two or more times. 
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During the five weeks prior to the internship, the students 
devote full time to study of methods and in specific prepa­
ration for internship. During the post-internship period, 
approximately four weeks, they devote full time to discussing 
their experiences, seeking to reach conclusions which will 
be of value to them when they go out into the field on 
their own.rt 
28. "We provide observation in demonstration school in 
freshman and sophomore years; special child study in sopho­
more year, limited'practice* in a public school in junior 
year; responsible practice in senior year. Our student 
teaching stresses* 
1) Child and personnel study. 
2) Observation. 
(3) Assistance in the classroom. 
(4) Management activities. 
(5) Housekeeping duties. 
(6) Planning units of teaching as well as 
individual lessons. 
(7) Teaching—part as well as full time. 
(8) Clerical work. 
(9) Professional growth through reading. 
(10) Attendance at college, field-conferences in 
selected schools, et cetera. 
"Our students have a full half-year of student 
teaching. Placement for student teaching is made by the 
supervisor of student teaching. After consulting with the 
college faculty, superintendents, teachers, and students. 
The aim* two terms of work in two different centers, with 
two different cooperating teachers under two different super­
visors in two different grades. W© follow-up during their 
first year of teaching. 
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'•Our plan Is far from perfect,but we do have con­
ferences for and with our cooperating teachers. 
"We help place students and have a record of 
98.5 per cent placement, generally." 
2 9 .  »—-—College of Education has two Directors of 
Student Teaching. One assumes responsibility for traveling 
in the field, contacting fifty or more public elementary and 
secondary schools, extending geographically from Cheyenne, 
Wyoming, on the north, to Pueblo on the south, a distance of 
approximately 200 miles. Furthermore, the area covered ex­
tends from the Bfebraska line on the east, sixty miles to 
Grand Junction, across on the Western Slope some 150 miles 
west. 
"The school system in which student teachers are 
placed vary all the way from one and two teacher schools, 
through consolidated elementary schools with six, eight, and 
ten teachers, into city schools and towns of ten, twenty, and 
forty thousand people. Our field director of student teachers 
spends approximately four days a week visiting these centers, 
and checking up on the nature, quality, and character of work 
which our student teachers are doing, and also, checks on the 
nature, character, and quality of experience which they are 
receiving in these various centers. Aqademieally and pro­
fessionally speaking, we require each cooperating teacher 
in the field who receives a student teacher to have at least 
a B. A. Degree, and some teaching experience. She must be 
recommended and approved by the administration, and at the 
same time, be willing to accept a atude,nt teacher# Moreover 
there is a gentlemenfe agreement entered into whereby any atu 
dent teacher who fails to render a service to the school in­
volved comparable in nature to the amount of additional 
fort incurred in connection with supervising him, that stu­
dent teacher will be withdrawn from the teaching situation, 
and required to grow personally and professionally before he 
is permitted to have further student teaching experiences-
Approximately one-third of our student teachers have their 
student teaching experiences in off-campus centers. 
"The second Director has charge of interviewing 
and assigning all student teachers to the Laboratory 
School, and in the public schools of the city. In the 
laboratory situation, two student teaohers may be placed in 
each classroom in the elementary level at any one time. On 
the high school level, not more then two student teaohers 
may be assigned to any class at any given hour. 
"The supervision in the public schools is done 
largely by the cooperating teacher, and the grade for the 
student teacher's work is entered by the supervising teacher 
This arrangement is fairly satisfactory at the present." 
30. "The Home Economics directed teaching program is 
largely an off-campus program. The other directed teaching 
work ia don© here it the -College Training School, 
where w© operate a program beginning with the kindergarten 
and going through the twelfth grade. In the high school 
9D 
we follow a plan of letting each girl come over to the 
Training School one hour per day for one-half year. In the 
elementary grades the girls are assigned to the Training 
School for a period of seven weeks of full time teaching. 
"In addition to this, we sometimes send overflow stu­
dent teachers to the local city high sohool for training 
in the commercial subjects. The pattern is varied but very 
satisfactory." 
31. "ft® place our student teachers (which we call as­
sistant teachers because of the prestige factor given to 
the student) in an all-day teaching situation for a period 
of nine weeks. A bulletin of information for our Assistant 
Teaching Program is sent under separate cover, which will 
include the evaluation of the program." 
32. "It is my opinion that we have recently as de some 
progress in our teacher training program. Our curriculum 
is constantly being revised (each year we attempt to delete 
unnecessary courses, re-arrange others, keep a pattern in 
line with the best practices) and we have within the last 
two years emphasised the evaluation of the student teaching 
program. In regard to the latter, our evaluation is con­
siderably different from most schools in that we make it 
purely cooperative, assign no mark to student teaching but 
do give credit, and view the entire experience as one of 
progress, rather than rating. 
"One of our main difficulties is getting other 
departments to assume responsibilities for student teachers. 
n 
"We are more successful in this—in off-campus 
training—than In our own laboratory schools." 
Fourteen of the institutions in response to Item 72 
of the questionnaire, mailed evaluative materials under 
separate cover. A descriptive list of these materials 
will appear in the Annotated Bibliography at the close of 
this study. Actual copies of these materials will be filed 
in the Office of Elementary Education, Prairie V lew Agri­
cultural ®d Mechanical College, Anne C. Preston, Director. 
Implications 
Ihe data found in this study do not justify definite 
conclusions but they do auggest certain generalisations, 
the results of experimentation during the last thirty-five 
years have provided superior organizational patterns for 
student teaching. Are teacher training institutions as­
suming their responsibility in providing prospective 
teachers with the best practices? It seems that in­
creasing attention is being given the matter in school prac­
tice as well as in educational literature. 
Since student teaching always has been and is likely to 
continue to be the most important phase of the professional 
education of prospective teachers, the data revealed in this 
investigation have some specific implications. Thes§ data 
imply that by experimentation certain goals are ascribed to 
a superior organizational pattern. Participants of the 
superior teacher preparation program will eventually strive 
to achieve these goals. Since the questions designed for 
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the questionnaire in this investigation are classified Into 
ten categories, correspondingly, the writer ascertains, in 
her opinion, implications and assigns them as follow si 
1. The training school with an atypical pupil popu­
lation will be used to a very limited extent. But on the 
other hand, trainees will take their practice in situations 
as nearly similar to the probable teaching situation as is 
possible to afford. 
2. The lengthened periods for student teaching imply 
that the longer periods of practice in an off-campus realistic 
situation are most desirable. 
3. Practice facilities are being arranged in every type 
of community, making provisions for the trainee to find di­
rect applications of his theoretical training. 
4 The prospective teacher is not limited by the School 
of Education in the choice of a specific residential status* 
Hence, actual provisions for learning to live with others in 
varied situations are made available to the trainee 
5. Personal experience relative to full-time teaching 
duties is provided to bridge the gap between teacher prepara­
tion and ultimate teaching duties. 
6. Moreover training in educational theory, educational 
psychology, teaching methods, principles of education, prob­
lems of management provided by the institutions will continu­
ally be affected by social changes* 
7. The best situations available for giving the student 
the desired experiences will be sought. 
8. Cooperating teachers are to be selected more care­
fully and better provisions be made for continuous in-ser­
vice growth. The School of Education must rely upon this 
participant to help the trainee to oreate confidence in 
his leadership, to help him to understand and appreciate 
supervisory relationships; to induct the trainee to the full 
responsibility of the classroom; to help the trainee to be­
come familiar with available materials and to utilize as 
much as possible diversified tools of instruction and 
learning activities. The prospective teacher will need to 
have a variety of learning experiences; he must know some­
thing about the community which the school serves. Teacher 
training institutions will continue to rely, to a great ex­
tent, upon the cooperating teachers to supply this essential 
guidance• 
9. Pre-training selection, guidance, through a four- or 
five-year preparation program, plus follow-up services during 
the beginning years of teaching will constitute very largely 
the screening program for teacher recruitments. 
10. Direct supervision of the highest quality available 
along with entire college staff coordination will become in­
creasingly significant. 
In a letter directed to the United States Commissioner 
of Education, Earl James McGrath, the writer received the 
response from W, E. Armstrong, Chief for Teacher Education, 
which followsi 
Teacher eduoation la one of the most impor­
tant functions of most state-supported and many 
privately supported colleges and universities in 
the United States. Some of them are taking their 
responsibilities seriously as evidenced by their 
strong programs of specialization for both ele­
mentary and secondary school teachers and their 
functional programs of professional education, 
including full-time off-campus student teaching. 
Similarly, the writer directed a letter to Waurine 
Walker, Director of Elementary Education, Texas Eduoa­
tion Agency. Because her reply furnishes specific impli­
cations, the writer presents excerpts from it to provide a 
fitting climax to this section of the study. 
X am delighted to know of your study for the prac 
tice of student teaching in leading teachers colleges 
This is one of the most important parts in the prepa­
ration of a teacher. Unfortunately, in the past, we 
have not given enough attention to the practioal type 
of training that la needed by prospective teachers. 
If teaching is the profession we say it is, then we 
must give more attention to the contacts that our 
prospective teachers have with children. 
Perhaps we should give consideration to a four 
year period of clinical and laboratory experience 
for student teaching. Such a program should begin 
in the freshman year with observation classes and 
should continue throughout the teacher's period of 
preparation with at least eight weeks of supervised 
training in an elementary or secondary school during 
the senior year. Our students preparing for teaching 
in our colleges today ask for more practical experi­
ence with children. I am sure that your study will 
bring to light some interesting practices that are 
now in operation and it should prove of value to all 
who are Interested in a program of supervised 
teaching. 
CHAPTER IV 
SUMMARY AMD CONCLUSIONS 
1. Recapitulationi 
a. (Statement of the Problem) Very definitely a 
vital area of concern In the field of teacher training Is to 
ascertain the practices followed by student teachers In 
teacher training Institutions. Materials that make contri­
butions In this segment of interest were sought in the data 
furnished by fifty teachers colleges aid universities, 
b. (Comparisons) College catalogs, bulletins from 
the United States Office of Education, personal letters, and 
interviews supplemented the data received in the question­
naire . 
(1) Teacher training institutions vary 
greatly in the length of time allotted to 
the student teaching period, and they also 
differ in the amount of time available daily 
for practice. 
( 2 )  L i t t l e  a g r e e m e n t  i s  r e a o h e d  a s  t o  t h e  
amount of supervision afforded the trainee 
during internship, 
(3) While the elementary school is the 
most common of all types of training schools 
located on campus, a large percentage of 
these Institutions fall to provide practice 
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at the pre-school level. Generally, 
they depend upon the Division of Home-
making Education to provide practice at 
the lower levels. 
(4) Of the fourteen Institutlone report­
ing that no provisions, financial or other­
wise, ere made for the cooperating teachers 
to attend courses that prepare them for the 
program of supervision, thirteen of them 
were located in the south and southwestern 
sections. 
(5) Similarly, the schools in these areas 
provide a comparatively few guidance, place­
ment and follow-up services. 
Conclusions i 
In Chapter I of this study, the writer emphasised the 
fact that the practice teaching movement in education, as 
was originally phrased, was designed to parallel similar 
requirements of American Medical Association, law schools, 
and other professions during the first decade of the 
twentieth century- i'he present tendencies toward lengthenixg 
periods for practice, pre-training selection procedures, and 
the current use of such phraseology as Internship" and "ap­
prentice teaching" indicates that these professions still have 
something to offer to those interested in the professionali-
zation of teaching. Experimental programs reveal that the 
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stronger programs of teacher education afford greater oppor­
tunities for practical experience prior to actual teaching 
employment. 
1 2 
As far back as the time of Herbert and Cubberley, 
writers have traced the implications for education of 
changing social conditions. In agreement with the con­
firmed opinions of Edwards and Koopman, and with those of 
5 
Schorling, the writer assigned Chapter II of this study. 
Changing social patterns have demanded certain changes in 
educational methods, and procedures. Reactions to influ­
ences on a complex society and to changes affected by new 
and broader concepts of learning resulted in new elementary 
and secondary schools. Likewise, changes in curricula, ma­
terials of instruction and in the range of services offered 
by the new schools have affected similar repercussions in 
1. Johann Friedrich Herbert, "Letters and Lectures on Edu­
cation, " Introduction, p. 285, paragraph 2. London 
Sonnenschein, 1898. 
2. Ellwood P. Cubberley, "Changing Concepts of Education," 
Riverside Educational Monograph, p. 63. 3oston, Massa­
chusetts! Houghton Mifflin, 1909. 
3. Newton Edwards, "Impact of Social Change on the American 
Secondary School," Cooralnatlon of School and Community. 
Philadelphia, Pennsylvania, 1940. 
4. Margaret 0. Koopman, "Will Colleges Educate teachers to 
Play the Democratic Role," Educational Research. Vol. 25 
(1946i pp. 125-131. 
5. Raleigh Schorling, "The Broader Concept of Method," 
Student Teaching, pp. 158-190. McGraw-Hill, New York, 
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teacher preparation. While the old school has some virtues, 
any study of teacher preparation programs must identify some 
of its inadequacies for the preparation of youth for demo­
cratic living. 
Perhaps it may be reasonable to assume that the data 
presented in Chapter III justify these conclusions! 
1. That the organisational pattern whioh provides for 
student teaching in a full-time off-campus teaching situa­
tion for a period of one or two semesters is moat desirable. 
2. It is reasonable to generalize that institutions 
are reorganising their preparatory coursesJ student teaching 
is no longer set apart from the rest of the training pro­
gram. This is evidenced by the pre-training selection pro­
cedures and by provisions made for observation and partici­
pation by the trainee as early as the freshman year of 
training. 
3. Apparently, teacher training institutions find 
values in providing programs of greater breadth commensurate 
with the broadened demands of the elementary and secondary 
schools. 
4.. Further, it is evident that the most competent edu­
cators available are employed to furnish opportunities for 
the trainee to come in contact with several different points 
of view and personalities. Coordinately and cooperatively, 
they will guide the trainee through his first applications 
of theory in a realistic situation. 
5. To insure this practice, institutions will maintain 
99 
continuous communication with cooperating schools, in moat 
instanoes, financial reimbursement or free courses will be 
offered cooperating teachers to prepare them for more effec­
tive service to the institution. By means of staff coordi­
nation, the prospective teachers in teacher training insti­
tutions, cooperating in this investigation, have opportuni­
ties for contact with outstanding scholars and authorities 
in the field of education. They, the subject matter speci­
alists, will share too in the responsibility of supervision. 
6. Many institutions will maintain the on-campus school 
to provide trainees with the opportunities to observe and 
analyze experimental programs under the guidance of highly 
trained personnel. 
7. The evaluative materials for appraising the student 
teaching experience furnished by the cooperating institu­
tions indicate their uses of anecdotal observation guides, 
problem analyses, check lists of activities, student diaries, 
discussion groups analysis of experiences and attitude inven­
tories. 
If institutions for teacher preparation are to assume 
their full measure of responsibility in the jr ofessionali-
asatlon of teaching, there is need for further investigation 
of the following problems, which the writer ascertained 
during the present study, such ast 
1. The number of senior colleges and universities 
requiring a minimum grade average obtained in the secondary-
school by the prospective teacher as a prerequisite for 
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entering teacher preparation courses. 
2. The number of institutions possessing other prere­
quisites for teacher training, such as* 
a. Requiring certification by designated autho­
rity as to mental and physical health, character, 
personality, and definite intentions for 
teaching. 
3. The number of institutions requiring a minimum grade 
average in English. 
Finally, to the v.<riter, a cooperating teacher in the 
student teaching program of the Prairie View Agricultural 
and Mechanical College, this study has given specific direc­
tion to the activities of her assignment. 
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APPENDIX A 
P R A I R I E  V I E W  A G R I C U L T U R A L  A N D  M E C H A N I C A L  
PRAIRIE VIEW, TEXAS 
C O L L E G E  
DEPARTMENT OF EDUCATION 
October 10, 1951 
To Chairman, Division of Teacher Training 
Hattie Mae H. Flowers, Investigator 
(Mrs.) A, C. fr-eston, Advisor 
From 
Subject: Questionnaire Regarding Practices for Student-
Teachers in Leading Teacher-Training Institutions 
In connection with my graduate work in Prairie View College, I am 
making a study of the practices for student teachers followed 
by fifty leading teacher-training institutions. 
I should greatly appreciate the opportunity to enhance the validity 
of this study by including some of the practices for student-
teachers followed by your institution. 
I should be very grateful for a notation of any instrument used in 
evaluating the work of student-teachers, with purchasing 
prices included where necessary. 
ELease kindly return the checked questionnaire in the stamped, self-
addressed envelope at your earliest convenience. 
The results of the findings will be available to all institutions 
cooperating in this study. 
May I thank you in advance for your cooperation. 
Respectfully yours, 
. Hattie Mae H. Flowers, Investigator 
Enclosure 
APPENDIX B 
PRAIRIE VIEW AGRICULTURAL AND MECHANICAL COLLEGE 
Prairie View, Texas 
I 
October IP , 1951 
PRACTICES FOR STUDENT TEACHERS FOLLOWED BY 
FIFTY TEACHER-TRAINING INSTITUTIONS 
(Mrs.) Hattie Mae H. Flowers, Investigator 
(Mrs.) A. C. Preston, Advisor 
Name of Institution: ____________________ —— — 
Address: ———• 
Name of Chairman of Division of Teacher Training or of the Staff Member Answering 
this Request: 
Approximate Enrollment in Student Teaching Courses for 1951-52: 
* * * 
Below are listed some questions relative to the schools used as student teacher 
training centers by your institution. Most of the items can be answered by simply 
a check (x) in the space provided. 
A. School Population, Eligibility and Enrollment: 
If the institution provides a laboratory school on college campus, 
please check in the space preceding the item which best describes 
the eligibility of the pupils attending the training school. 
1. Pupil population is composed of college employees' children, 
only. 
_______ 2. Children of surrounding communities attend, also 
3. Provisions are made for elementary grades ( 1-6), only. 
______ U' Elementary and secondary levels are provided. 
5. Pre-school age groups attend, also. 
Please insert in the blank the approximate number of pupils enrolled 
for 1951-52 in the training school, if it is located on the college 
campus: 
B. Type of Student Teaching Situation: 
Please check (x) the type or types of student teaching situations 
provided for the trainee by your institution, such as: 
- 2 -
Cn-Campus Off-Campus 
6. Observation and partici- 6. Observation and partici­
pation. pation. 
7. Apprentice teaching. 7. Apprentice teaching. 
8. Cadet teaching. 8. Cadet teaching. 
_____ 9. Interne. 9. Interne. 
C. Socio-Economic Status of School Community: 
If the student teaching center is off-campus, check the words which de­
scribe best the types of communities in which practice teaching training 
centers are located, such as: 
10. Rural; urban; small town; highly industrialized; 
emergency (Created to serve children whose parents are employed 
in government defense industry). 
D. Enrollment: 
Please insert numbers to give approximate enrollment in; distance from 
campus, etc. 
11. Pupil enrollment in rural school centers. 
12. Enrollment in urban centers. 
13. In small town centers. 
1£. In industrial areas. 
15. Emergency centers. 
16. Distance of nearest center: or 
blocks miles 
17. Distance of farthest center: or 
blocks miles 
Underscore the word which, in your estimation, describes the situation 
in answering the next three items. 
18. Health Status: Superior; good; average; poor. 
19. Community provisions for recreation: Superior; good; fair; poor. 
20. Moral tone of the community: Superior; above average; average; low. 
E. Probable Residential Status of Student Teachers: 
A check (x) will indicate that the item listed is permissible, and is 
probably true. 
Lodging ~ 3 - Board 
21. Campus dormitory. 
22. Home of college employee. 
23. Home of relatives or non-
related citizens in off-
campus community. 
24-. Hotel in community. 
25. Campus dining hall or 
cafeteria. 
26. Cafe in community 
27. Cafeteria of cooper­
ating school. 
28. Home. 
29. Required to prepare 
own meals. 
Activities Engaged in by the Student Teacher: 
Please encircle the numbers which make the items true. Example: (25) 
30, (a) Instructional 
1. Classroom routine. 
2. Organization of subject matter. 
3. Application of variety of activities in classroom 
4. Othersj such as: j : ; 
(b) Non-Instructional 
1. Intramural activities. 
2. Inter-scholastic. 
3. Academic clubs. 
4. Musical organizations. 
5. Hot lunch. 
6. Others, such as: 
(c) Community 
1. Athletics. 
2. Community recreation. 
3. P&rent-Teacher organization. 
4. Community church work. 
5. Surveys. 
6. Others, such as: 
Prerequisite Courses: 
Below are listed some units or centers of emphasis that probably were 
taught during undergraduate years of preparatory courses. Please en­
circle the numbers preceding the topics which are true in your situation. 
31. Human Relations 
32. Cooperating with School and Administrators. 
33. Studying the Community for locating Curriculum Needs and 
Implications for Planning. 
34- Organizing the School for Community Improvement. 
35- A Variety of Teaching Techinques. 
36. Home-room Guidance with Emphasis on these Aspects: 
a. Pupil-teacher relationships. 
b. Child growth and development. 
c. Recognition of individual differences. 
d. The testing program. 
e. Selecting and guiding learning experiences of children. 
f. Mental hygiene. 
g. Classroom management. 
37. School Records and Reports. 
38. Visual and Audio-Visual Aids. 
39. The School Library. 
40. A Study of Tentative Course of Study, Officially Prepared, for 
Subject Matter in Field of Preparation. 
41. How to Use an Officially Prepared Course Outline. 
42. Objectives -- How to Use Them; How to Evaluate Outcomes in Terms of 
Stated Objectives. 
4-3. Methods Courses in all Subjects Taught in Field of Preparation. 
44. Observing, Recording and Using Information Acquired During Observation 
Period. 
45. Educational Research Activities. 
46. Professional Ethics. 
47. The Student-Teacher is Given Repeated Opportunity During Undergradu­
ate Years to Observe Children in the Role of Assistant Teacher. 
The Cooperating School: 
Please check the items which are true about the schools used by your insti­
tution for Student Teaching Centers, such as: 
48. The schools are very progressive from the standpoint of building 
and equipment; program of studies; __ co-curricular activi­
ties ; competency of staff members . 
49. The schools are generally similar to the situations in which the 
student will probably be employed. 
50. Student teaching experiences in these schools are provided in 
terms of an all-day assignment. 
51. The staff is well organized for study and the development of the 
curriculum...(please underscore; example, all)...in all centers; 
in some centers; in none of the centers. 
52. The school system reimburses the student teacher, financially 
or otherwise. 
a. If paid for services, please indicate average amount paid 
to each student teacher: $ . 
53. The school systems require all prospective teachers to serve a period 
of interneship in...(please underscore)...all of the centers; some 
of the centers; none of the centers. 
Please underscore the provisions made by the cooperating school. List others 
not mentioned in the space provided. 
54. The cooperating schools provide student teachers with copies of: 
School's Philosophy Course Outlines Curriculum Guides 
School Regulations Community Map Community Hazards 
and Policies Calendars Adequate Library 
Program of Non-Instruc- _________________ School Community 
tional Activities ———————— Recreation 
The Cooperating Teacher: 
Please underscore to what extent each of the following items is true: 
55. The cooperating teachers are well prepared academically for student 
teacher supervision: All; some; none. 
56. Attend summer courses frequently: All; some; none. 
57. Read professional books and magazines: All; some; none. 
53. Membership in professional organizations: All; some; none. 
59. Application of principles of mental hygiene in work with children: 
All; some; none. 
60. Worthy of emulation from standpoint of personality and general effi­
ciency: All; some; none. 
61. Inform college students on matters which might be neglected in col­
lege courses: All; some; none. 
62. The teachers have sufficient experience and tenure in the school as 
to be helpful in the orientation of the student teacher: All; some; none. 
63. The teachers remain in the classroom and observe and participate in the 
work of the student teacher: All; some; none. 
64. At conference period, the two teachers evaluate teaching-learning situa­
tions, or other plans for improving instruction; All; some; none. 
- 6 -
I. The Supervisor of Teacher Training: 
Insert numbers in the spaces, if information is available. Example: 16. 
65. Number of student teaching centers to be visited: . 
66. Frequency of visitation: . 
67. The supervisor submits an itinerary of her visits to the training 
centers at least one month in advance. (Please check) 
Yes: . No: . Please state how often if answer is "No": 
68. Average distance travelled during weekly supervisory visitation of 
center s . 
69. List other duties, if any, performed by this teacher on campus, such 
as: 
J. The Teacher Training Institution: 
70. This institution assists in the solution of school and community prob­
lems. (Please check) Yes _ . No . 
71. Financial reimbursement, or otherwise, is provided the cooperating 
teacher or administrator who supervises student teaching. 
Yes . No . 
Please encircle the number or letter preceding the item, if the statement 
is true. 
72. Public school teachers and administrators are given free tuition by 
this institution to attend college courses to prepare them for the 
program'. 
73. For the continuous growth of the teachers and administrators employed 
in the teacher training centers, this institution provides: 
a. Consultant services. 
b. Workshops. 
c. Panel discussions 
d. Definitely planned programs of in-service training for teachers. 
e. Newsletters. 
f. Periodic two-way newsletters. 
g. Library services. 
h. Others not mentioned here, such as: 
74.. The institution provides guidance, placement, and follow-up services 
for the trainee. (Please check) Yes _______ No 
- 7 -
75. Please list the staff members of the institution who are connected 
with the Student Teaching Program: 
a . a« 
b . b. 
c. c • 
d . d-
e . e-




76. Please use this space to evaluate briefly the over-all plan of your 
institution for the training of prospective teachers: 
APPENDIX 0 
LIST OF COLLEGES COOPERATING IN THE STUDY 
Eat* tern 
1. Boston College, Boston, Massachusetts 
2. Boston University, Boston, Massachusetts 
3. Columbia University, Teachers College, 
New York City, New York 
4. Cornell University, Ithaca, New York 
5. Harvard University, Cambridge, Massachusetts 
6. New Jersey State Teachers College, Glassboro, 
New Jersey 
7. Newark State Teachers College, Newark, New Jersey 
8. Syracuse University, Syracuse, New York 
East North Central 
1. North Central, Naperville, Illinois 
2. Northwestern, Evanston, Illinois 
3. University of Cincinnati, Cincinnati, Ohio 
4. University of Illinois, Urbana, Illinois 
5. University of Michiga, Ann Arbor, Michigan 
6. University of Minnesota, Minneapolis, Minnesota 
7. University of Wisconsin, Madison, Wisconsin 
8. University of Kentucky, Lexington, Kentucky 
9. Wayne University, Detroit, Michigan 
10. Wiaconsin State, Milwaukee, Wisconsin 
Appendix C 
Southeastern 
1. Florida State, Tallahassee, Florida 
2. George Peabody, Nashville, Tennessee 
3. State Teachers College, Troy, Alabama 
4. University of Florida, Gainesville, Florida 
5. University of Tennessee, Knoxville, Tennessee 
6. University of North Carolina, Chapel Hill, 
North Carolina 
7. Tuskegee Institute, Tuskegee, Alabama 
8. Winthrop College, Rock Hill, South Carolina 
South Central 
1. Bishop College, Marshall, Texas 
\ 
2. Loyola University, New Orleans, Louisiana 
3. Mary Allen Senior College, Crockett, Texas 
4. North Texas State Teachers College, Denton, Texas 
5. Oklahoma Agricultural and Mechanical College 
Stillwater, Oklahoma 
6. Oklahoma City University, Oklahoma City, Oklahoma 
7. Prairie View Agricultural and Mechanical College 
Prairie View, Texas 
8. Sam Huston College, Austin, Texas 
9. Southern Methodist University, Dallas, Texas 
10. Sam Houston State Teachers College, Euntaville, Texas 
11. Southwest State Teachers College, San Marcos, Texas 
12. Sul Ross State College, Alpine, Texas 
13. Texas College, Tyler, Texas 
Appendix C 
14. Texas Christian University, Port Worth, Texas 
15. Tillotson College, Austin, Texas 
16. West Texas State College, Canyon, Texas 
Western 
1. Arizona State Teachers College, Flagstail, Arizona 
2. Colorado State College of Education, Greeley, 
Colorado 
3. State College of Washington, Pullman, Washington 
4 .  Teachers College University of Nebraska, Lincoln, 
Nebraska 
5. University of California, Berkeley, California 
6. University of Southern California, Los Angeles, 
California 
7. University of Stanford, Palo Alto, California 
8. University c£ New Mexico, Albuquerque, New Mexico 
APPENDIX D 
ANNOTATIONS OP INSTRUMENTS DESIGNED FOR TEE STUDENT 
TEACHING PROGRAM OP FOURTEEN INSTITUTIONS 
California — Over-View of Pre-School Teacher Education. 
University of Southern California, Los Angeles. 
1951-1952. 
"Curricula for Teacher Education," School of Edu­
cation Bulletin. University of California, 
Berkeley, 1951-1952, pp. 14-22. 
Florida — Handbook, Chapter I: Purpose of the Handbook; 
Using the Handbook; Making the Progress Record. 
Chapter Hi Five Areas of Growth — (1) Meeting 
Personal Problems; (2) Understanding the Growth and 
Development of Children and Youth; 13) Developing 
Relationships with the Community; (4) Planning and 
Developing Learning Experiences; (5) Developing 
Professional Attitudes. Chapter III: (1) Forms 
to be Used; (2) Progress Record. 
Summary Paragraph of Progress, University of 
Florida, Gainesville, Florida. 
Illinois —CDPractice Teacher Rating Sheet: (2) Exhibit 
of Communication to Cooperating Teachers, North 
Central College, Naperville, Illinois. 
Minnesota — Two forms for student teacher rating: One 
from the Office of Teacher Placement; the second, 
Practice Teaching Recommendation from Bureau of Rec­
ommendations, University of Minnesota, Minneapolis. 
1951-1952. 
New York — (Outlines of the Four-Year and Five Year 
Teacher-Training Programs (10 pages); (2) The Ele­
mentary Program (9 pages); (3) The Communication to 
Cooperating Schools (1 page): (4) Extra-Mural stu­
dent Teaching (10 pages); (5) Information to Critic 
Teachers (5 pages). Syracuse University, New York, 
Appendix D 
Hew York — (1} The Coordination of Pre-Service Program in 
Division III (Instruction); (2) Student Teaching Data. 
Teachers College, Columbia University, New York, 
August, 1951. 
North Carolina — "handbook for Principals and Supervising 
Teachers Cooperating in the University of North Caro­
lina Student Teaching Program." University of North 
Carolina, Chapel Hill, North Carolina. 
Ohio — "Programs for Teachers," Bulletin 1951-1952, 
pp. 42-57. Teachers College, Cincinnati, Ohio. 
Texas — Bulletin of Information for Student Teachers. 
2ishop College, Marshall, Texas. 
Bulletin to Accompany Student Teaching Progress Re­
port. Southwest Texas State Teachers College, San 
Marcos, Texas. 
Washington — "Assistant Teaching Program—A Bulletin of 
Information for Cooperating Teachers and Assistants," 
a tentative outline of suggestions (5 pages); Sugges­
tions for Observing Classes in Pullman Puolic Schools 
(5 pages); Observation Record (1 card); Application 
for Enrollment in Student Teaching (2 cards). The 
State College of Washington, Pullman. 
Wisconsin — "Participator Rating Scale" (1 sheet)'; In­
structions for Use of Participator Rating Scale 
(1 sheet). University of Wisconsin, Madison, Wis­
consin. 
'Handbook of Information on the Integrated Course in 
Elementary Education." Contents* (1) Why the Course 
was Organized; (2) Background Preparation of Students 
for the Course; (3) Objectives of the Course in Terms 
of Competence ana Experiences; (4) Basic Organiza­
tion of Course; (5) Flexibility of the Course; (6) Ap­
pendices* (a) Student Teacher Experiences; (b) Stu­
dent Teacher Evaluation. Wisconsin State College. 
Milwaukee. 
